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Abstract 
 
Inmates, Identity, and Art: The Artistic and Heuristic Experience of a  
Student Art Therapist Working in a Jail 
Jillian Guldin 
Yasmine Awais, MAAT, ATR-BC, ATCS, LCAT, LPC  
 
 
 
Approximately more than half of the imprisoned persons in the United States 
are individuals having a mental health diagnosis. As the mental health 
population within these facilities continues to rise, the lack of mental health 
professionals serving the population persists.  For the student art therapist 
about to begin an internship at a jail, there is a lack of information, which 
leads to questions about mixed messages and uncertainty. This thesis 
addressed the thoughts, feelings, and concerns of a student art therapist 
completing her internship in a jail through the use of heuristic methodology 
and artistic inquiry. Through the methods of journaling and spontaneous art 
making, the researcher identified three themes within the artwork, quality of 
lines, space utilized and content; and six themes in the journals, boundaries, 
interactions with colleagues, negative emotions, competence, and lack of 
interest. Through creative synthesis using a one-canvas process painting, the 
researcher was able to gain a better understanding of herself as an individual 
and as a therapist.  Recommendations and suggestions for future research 
and student practitioners was provided based on the results. 
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CHAPTER 1: Introduction 
Prisons are highly structured, long-term correctional facilities that house 
millions of individuals in the United States per year (Glaze & Herberman, 2013). Jails 
are locally run facilities that house inmates awaiting trial or sentencing (Glaze & 
Herberman, 2013).  The term correctional facility encompasses all facilities where 
people are being incarcerated.  Studies have shown that working with inmates, job 
stress, inmate contact, and quality of supervision contribute to job satisfaction when 
working in a prison facility (Webb, 2014).  
 Women working in prisons experience additional challenges including not 
being accepted or recognized by male colleagues and power struggles between 
other female staff members (Etheridge, Hale, & Hambrick, 1984; Szockyl, 1989).  
Additionally, female employees tend to have an increased fear of victimization from 
both co-workers and inmates (Gordon, Proulx, & Grant, 2012).  Despite these 
potential challenges, studies have shown that women have the highest job 
satisfaction and inmates often see female employees as more professional and 
respectful than male employees (Boyd & Grant, 2013).   
 Therapy within prisons is often met with resistance from inmates, even 
when treatment is voluntary (Elliot & Schrink, 2009).  Many inmates are 
fearful of therapy due to the information that may be disclosed during 
treatment (Shaw & Morgan, 2011).  Art therapy techniques that have been 
used in prisons assess depression, locus of control, and self-esteem (Gussak, 
2009; Mohammadi, Abedi, & Khanjani, 2008).   In addition to art therapy, 
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prisons may also involve other arts programming that facilitate community 
growth and morale by involving the prison population or teaching inmates 
usable skills such as masonry while helping the community develop lower 
income neighborhoods (see City of Philadelphia Mural Arts Program, 2015).   
  It has been found that working with people in prisons therapeutically 
can cause the therapist to feel victimized by inmates or to experience other 
emotions associated with countertransference (Madden, 1977; Springmann, 
1988).  Working with inmates, especially those who have committed sexual 
crimes is seen as complex and has shown to bring on feelings of a loss of 
innocence and emotional desensitization (Jackson et al., 1997).  These 
feelings could cause a therapist-in-training to question her position and 
identity as well as contribute to early burnout.  Maintaining boundaries while 
being aware of countertransferential experiences could lead to successful 
therapeutic relationships while reducing the likelihood of burnout (Fenner & 
Gussak, 2006).   
 The original goal of this thesis was to explore the experience of a 
graduate art therapy intern facing uncertainty and mixed messages while 
working within a prison facility through reflective art making and journaling.  
This study hoped to raise awareness about the student therapist’s experience 
and herself in general.  In accordance with heuristic methodology, the 
original question changed over time as the researcher explored other areas 
of her experience.   These findings could potentially be useful to others who 
are interested in working in prisons, corrections, or forensic facilities and 
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could be applied to a variety of people such as student therapists, art 
therapists, female therapists, and others working within a correctional 
facility.  From the literature review, journaling, and art making, this study 
aimed to better understand personal feelings experienced by an art therapy 
intern while working within a punitive system.  By acknowledging these 
thoughts, concerns, and feelings, the student art therapist was able to better 
understand her role and identity as an art therapist thus improving her 
therapeutic interactions with the inmates.   
 A self-study was considered to be the most suitable way to investigate 
these ideas due to the interest of the experience in general as it relates to the 
ideas previously mentioned.  By completing a self-study, the student art 
therapist was able to explore complex feelings and thoughts associated with 
her internship at the Philadelphia Prison System.  Hiles (2001) describes 
heuristic studies by saying, “the research question chooses you, and 
invariably the research question is deeply personal in origin.”  Kleining and 
Witt (2000) emphasize the importance of recognizing that the preliminary 
topics may change throughout the study and that the participant should 
follow what the data suggests. The method utilized in this thesis pulled from 
heuristic designs and other methods of artistic inquiry to develop a process 
of art making and journaling as data (Fenner, 1996; Miller, 2012; Moustakas, 
1990). 
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CHAPTER 2: Review of the Literature 
Prison & Correctional Statistics 
According to the Bureau of Justice Statistics, prisons are state or federally run 
long-term facilities housing inmates with sentences over one year (Glaze & 
Herberman, 2013).  Jails are locally run facilities that house inmates awaiting trial or 
sentencing (Glaze & Herberman, 2013).  They may also house inmates that have 
sentenced to less than one year (Glaze & Herberman, 2013).  The term correctional 
facility encompasses all facilities where people are being incarcerated. 
The Bureau of Justice Statistics reports that approximately 6,937,600 
individuals were in adult correctional facilities in the year 2012 (Glaze & 
Herberman, 2013).  Since 2012, that number has climbed resulting in roughly 1 in 
every 35 adults in the United States being under lawful supervision (Glaze & 
Herberman, 2013).  This oversight includes, but is not limited to, probation, parole, 
and incarceration.  In addition, statistics taken from 2005 through 2010 show that 
approximately two-thirds of released inmates were arrested within three years of 
their release for a new crime (Cooper, Durose, & Snyder, 2014).  Many of those 
individuals were re-arrested within the first five months of their release and more 
by the end of the first year.  Out of the total 1.2 million arrests in 2005, nearly half 
were individuals who had previously been arrested (Cooper et al. 2014).   
The Federal Bureau of Prisons reports that approximately 50.3 % of the 
current incarcerated population held in a federal facility is between 26 and 40 years 
of age (Federal Bureau of Prisons, 2015a).  Of those in federal prisons, 93.3 % are 
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male with 6.7 % being female (Federal Bureau of Prisons, 2015a).  Out of the total 
number of individuals currently in prison or under lawful supervision, 48.8 % are 
being charged for drug related crimes with most people serving approximately 5 to 
15 year sentences (Federal Bureau of Prisons, 2015a).  The average incarceration 
rate is disproportionate when looking at race.  For every 100,000 individuals in 
prison, 2,207 are African American, 966 are Latino, and only 380 are White (Federal 
Bureau of Prisons, 2015a).   
Many individuals who are incarcerated suffer from mental illness.  The 
Bureau of Justice Statistics reported in 2005, that more than half of the incarcerated 
population was suffering from some type of mental illness (James & Glaze, 2006).  
James and Glaze (2006) assessed the mental health status of individuals being held 
in state and federal prisons as well as local jails.  Mental health problems were 
defined as “a recent history or symptoms of a mental health problem,” including “a 
clinical diagnosis or treatment by a mental health professional” (James & Glaze, 
2006, p. 1).    According to the fourth edition of the Diagnostic and Statistical Manual 
of Mental Disorders used in the literature, mental health concerns must have 
occurred within 12 months of the survey.  The majority of those surveyed (74% of 
state inmates and 76% of local jail inmates) were diagnosed with substance 
dependence or abuse (James & Glaze, 2006).  In addition to substance abuse 
disorders, 43% of state inmates and 54% of jail inmates reported mania while a 
slightly smaller percentage reported symptoms of depression (James & Glaze, 
2006).   
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The Bureau of Justice Statistics also reported the wide range of differences in 
the gender, age, ethnicity, and demographics of those diagnosed with mental health 
issues while incarcerated.  Of the total female incarcerated population, 73.1% of 
state inmates, 61.2% of federal inmates, and 75.4% of jail inmates had mental health 
problems (James & Glaze, 2006).  This is significantly higher than the reported male 
mental health population, which reported 56.2% in state prison, 44.8% in federal 
prison, and 62.8% in local jails (James & Glaze, 2006).  It was also found that the 
majority of mental health inmates were under the age of 24 in all of the prison 
settings being evaluated (James & Glaze, 2006).  The majority of those diagnosed 
with mental health problems in state prisons were Caucasian (62.2%) followed by 
Other (61.9%), African American (54.7%), and Hispanic (46.3%) (James & Glaze, 
2006).   
Not only has it been reported that many individuals in prisons suffer from 
mental illnesses, a discrepancy is shown concerning those diagnosed and those 
being treated (Fries et al., 2013).  In addition, it has been shown that many 
individuals receive acute mental health treatment for the first time after being 
incarcerated (Lamb, Weinberger, Marsh & Gross, 2007).  This means that they have 
gone unseen and undiagnosed by professional clinicians at other mental health 
institutions prior to incarceration.  This results in having more individuals with 
mental illnesses being held in prisons than in the general mental health system 
(Lamb et al., 2007).   
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A similar epidemiological study by Brooker, Sirdifield, Blizard, Denney, and 
Pluck (2012), surveyed 173 individuals who were on probation at seven different 
probation offices.  They sought to investigate the prevalence of both current and 
lifetime mental illness among those who had previously been incarcerated.  The 
results of their study revealed that 39% of individuals on probation within their 
sample qualified for a mental illness diagnosis.  Of those individuals, most showed 
signs of anxiety (27.2%), mood disorders (43.9%), and substance abuse (60.0%), as 
well as various personality disorders (47.4%).  These results reveal the prevalence 
of mental illness among individuals who have previously been incarcerated.  This 
study did not report whether or not these individuals were seeking treatment for 
any of their disorders or substance abuse.  
A phenomenological study conducted by Phillips and Lindsay (2011), 
assessed how inmates who reenter society utilize coping skills.  The researchers 
interviewed 20 men, ages 21 to 54 (mean 39.95).  Through the analysis of the 
interviews, the results revealed that most ex-inmates used avoidance as their major 
coping strategy while also being emotionally focused in stressful situations as 
compared to problem focused.  Out of 57 given situations, avoidance was used 37 
times.  While the interviewees admitted that they could have used healthy coping 
skills, they said that they chose to avoid or turn to criminal behavior because 
healthy coping skills took too long.  The results of this study also revealed that the 
participants reported feeling optimistic upon release but slowly fell back into their 
old habits due to substance abuse, feelings of being overwhelmed, and practical 
barriers.  From this, it is evident that recidivism is likely to occur. 
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Based on these statistics, it is evident that crime, incarceration, and 
recidivism are problems in today’s society that affect the lives of many people.  
While the number of individuals being incarcerated is on the rise, the number of 
individuals being treated for mental health needs is statistically lower than the 
number of people who reported experiencing psychiatric symptoms.  The 
information previously stated about the prison population expresses a call for a 
therapeutic environment in addition to the current mental health treatment.  These 
historically high numbers highlight the importance of working with this population 
and support the need for new types of interventions that can help create a healthy 
environment geared toward goals of rehabilitation and reentry.  The need for 
mental health workers treatment has also increased however; the amount of 
therapeutic staff continues to be disproportionate to the number individuals 
needing intervention (Boothby & Clements, 2000).   
Employment in Prison Facilities 
 Individuals employed in prison facilities work within the boundaries of strict 
rules and regulations, highly secured areas, and clients who have been charged with 
various criminal acts.  The experiences and job satisfaction of these employees can 
vary based on a variety of work factors (e.g., their job title and the type of work they 
do) and personal identifying factors (e.g., gender, race and ethnicity, etc.).  Although 
these elements impact those working in prisons and correctional facilities 
differently, they are all factors that can affect employees, particularly new 
employees and student interns.  
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Because of the intensity involved in working with incarcerated individuals, 
burnout is another factor that needs to be considered.  A study assessing job 
satisfaction and burnout showed that inmate contact, the level of security, 
commitment to the job, and supervision are all factors that contribute to fulfillment 
while working within the prison system (Webb, 2014).  In this study, 2,238 
employees were surveyed using a questionnaire designed by the Federal Bureau of 
Prisons.  The results of this survey revealed that burnout was most commonly 
caused by the dangerous work environment while also revealing that women and 
Whites had the highest job satisfaction (Webb, 2014).  Stinchcomb and Leip (2013) 
suggest that factors surrounding organizational variables are more significant in 
relation to job satisfaction than to personal elements such as gender, race, and 
ethnicity; however, Webb (2014) reports higher job satisfaction with White 
employees than non-White employees.  The fact that the majority of prison 
employees are White may account for some of these statistics (Federal Bureau of 
Prisons, 2015b).  
 Employees who have input on their assignments within the prison and 
maintain some authority in relation to decision-making, as well as feelings of being 
appropriately compensated for the work done, report higher job satisfaction 
(Stinchcomb & Leip, 2013; Webb, 2014).  According to Stinchcomb and Leip (2013), 
the most influential component related to job satisfaction within a prison setting is 
the climate index, meaning that the employees work in a positive environment 
involving common respect and positive relationships with one another.  Newer 
employees and student interns may have more difficulties, as it has been found that 
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older age and length of employment have added to positive job satisfaction (Webb, 
2014). 
Gender differences in employment. Although Webb (2014) reported that 
women had higher job satisfaction ratings than men, gender identity and gender 
roles can place an additional layer upon job satisfaction and employment when 
working in a prison.  Federal prison settings are made up of predominantly male 
employees, with 72.9 % of federal prison employees reported as male while only 
27.1 % are female (Federal Bureau of Prisons, 2015b).  Studies have revealed that 
one of the biggest issues surrounding gender in the workforce is the recognition and 
treatment as equals by male peer employees (Szockyj, 1989).  Women also 
experience more bullying from co-workers while also experiencing significantly 
more sexual harassment (Vatia & Hyyti, 2002).  Interestingly, males experience less 
bullying by their peers but more perceived bullying by their supervisors than do 
women (Vatia & Hyyti, 2002). 
When considering a career in corrections, it is recommended that women 
consider many factors that contribute to working in a prison setting.  Etheridge, 
Hale, and Hambrick (1989) suggest that women need to evaluate themselves 
frequently to make sure that their attitudes and motivations for working in 
corrections are consistent so that they can work safely and effectively.  It is likely 
that women could be expected to face obstacles in a male dominated field while also 
working with a predominantly male inmate population.  In the field of corrections, 
these obstacles may be manifested in the form of staff attitudes, inmate attitudes, 
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cultural stereotypes, power issues, sexuality, and personal insecurities (Etheridge et 
al. 1989).   
It is common for preconceptions by coworkers to be made about women 
working in prisons.  This includes not only male coworkers, but other female 
employees as well.  Etheridge et al. (1989) recognize that it is easy for a new 
employee to fall into the roles that are given to them.  For example, if others 
perceive her to be incompetent, the new employee may have feelings of self-doubt 
thus affecting her ability to work efficiently.  It is possible, however, for a woman to 
assert and reaffirm herself in the way that they would like to be portrayed by 
presenting and being sure of herself in that role (Stevens, 2013).  On the other end 
of the spectrum, a fellow worker may feel the need to protect the new employee 
while other female coworkers might see her as competition, as if there is only room 
for one female, or “Queen Bee Syndrome” (Etheridge et al., 1989).  A new female 
employee may find herself in a power struggle with or being ignored by other 
female employees.   
Not only is there a need to maintain a positive attitude despite coworker 
attitudes, women are competing against cultural stereotypes such as the daughter, 
the girlfriend, the mother, the friend, the rescuer, the bleeding heart, or the 
peacekeeper  (Etheridge et al. 1989).  Most women already use one or more of these 
roles as a factor in their personal identity.  Although everyone uses these identities 
based on their own personal lives, others, including the inmates, will project these 
stereotypes onto others based on their own life experiences.  Male inmates are also 
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likely to project gender specific roles onto female staff while also expecting gender 
typical emotional responses and it is believed that this can be attributed to 
“transferential relationships” perceived by the inmate residents (Stevens, 2013, p. 
494). 
Although women tend to feel unequal to their male coworkers, it has been 
found that the presence of female employees created a calmer environment and 
increased the overall morale within the prisons (Szockyj, 1989).  Additionally, 
inmates tend to be more protective of female employees and cause less problems, 
such as acting out or arguing with staff, when the staff person is a woman (Szockyj, 
1989).  There is a possibility that this is due to the way in which female employees 
treat inmates in comparison to their male counterparts.   Vartia and Hyyti (2002) 
discuss that female officers tend to try to understand the inmates and their 
behavior.  Inmates often rate women staff members as more professional, honest, 
respectful, and more presentable than male officers (Boyd & Grant, 2005).  The 
perceived and actual attitude differences may lead to conflicts between male and 
female officers.  Despite the evidence supporting positive inmate attitudes towards 
female staff, it has been shown that female employees have an elevated fear of 
victimization from co-workers and inmates (Gordon et al. 2012).   
From the literature reviewed, women may face multiple kinds of challenges 
while working in a prison setting.  Not only are they likely to feel unequal to their 
male counterparts, it is possible for female coworkers to engage in power struggles.  
Women face the challenge of cultural stereotypes given to them by coworkers and 
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inmates, who assign them an identity.  Gordon et al. (2012) express that, “Although 
the level of fear and risk is relatively low, we should be concerned because the staff 
works together with the administration to create a secure environment” (p. 258).  
Without that cooperation, tensions are likely to rise, potentially causing many of the 
issues addressed above.  Stress surrounding the fear of victimization is likely to 
create distractions in the workplace and as a result, affect job performance. 
Programming and Therapy in Prison 
 Before assessing art therapy treatment within prison facilities, it is important 
to identify other therapeutic interventions being utilized.  As previously mentioned, 
many individuals are treated for mental health issues for the first time upon 
incarceration (Lamb et al., 2007).  Many of the studies found address the 
rehabilitation of drug users rather than addressing the emotional and motivational 
stability.  Substance and alcohol abuse were listed among the factors preventing 
successful reintegration (Davis, Bahr & Ward, 2013).  A literature review by Jhanjee 
(2012) revealed the connection between criminal activity and substance abuse.  The 
risk taking behavior associated with criminal activity is generally committed in 
order to gain access to their substance of choice. 
An observational study conducted by Fries et al. (2013) assessed the 
prevalence of mental health issues in a Michigan correctional facility and whether or 
not those individuals were receiving treatment.   The participant sample included 
170 males from the general prison population, 149 males in administrative 
segregation, 150 males in special units, and 149 females from various units.  The 
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findings of this study show that approximately 20-24 % of the incarcerated 
individuals are recognized as having mental illness.  Of those individuals, 16 % of 
men and 28.9 % of women were receiving care.  Most importantly, 65 % of those not 
recognized as having mental illness were experiencing psychiatric symptoms.  
Those individuals were not receiving the proper psychiatric care.  The results of this 
study revealed a deficit in mental health treatment for individuals experiencing 
symptoms. 
Rice and Jennings (2014) conducted a program in California evaluation over 
a period of two and a half years of 192 patients identified as criminally insane and 
incompetent to stand trial.  The restoration of competency program, or ROC, had 
previously been implemented in Virginia and was replicated in California.  This 
program works to guide abilities that enhance competency while working to 
enhance deficits identified and also alleviate acute psychiatric symptoms.  Much of 
the program surrounds motivating patients to participate in treatment including 
social, cognitive, and physical activities that support competency.  The results of this 
study showed a 55 % restoration rate with a 57 day patient stay.  These figures are 
significantly less than facilities without the ROC program in place where the average 
length of stay is approximately 180 days.  The results of this study suggest that the 
use of social, cognitive, and physical activity can reduce the amount of time needed 
in forensic state hospitals.   
Given the analysis of some of the current mental health interventions used in 
prison settings, the effectiveness of treatment is highly dependent on the 
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commitment and attitudes of the inmates towards the interventions they receive.  
Shaw and Morgan (2011) conducted an observational study of 287 males to identify 
if mental health treatment was related to the inmates’ problematic behavior as well 
as their attitudes toward treatment, help seeking behaviors, fears, and positive 
expectations.  This study also compared the number of treatments with the ability to 
assess risk for future criminal behavior.  Those results were not found to be 
significant.  Other results showed that attitude toward treatment, help seeking 
behavior, fears, and expectations were positively correlated with the amount of 
therapy received (Shaw & Morgan, 2011).  Help seeking behavior and fear were 
strongly correlated and were identified as significant.   
Similarly, an ethnographic study by Wilson (2013) assessed how individuals 
with mental health needs prioritized their needs upon being released from prison.  
One hundred and fifteen questionnaires were given with open-ended questions 
based on what they perceived to be priorities upon leaving prison.  The results of 
this study revealed that help seeking activities were more frequently related to 
assistance benefit programs rather than mental health treatment.  Every participant 
revealed that the first site of assistance they would reach out to was the public 
assistance department.  Only 40% of the participants stated that they would seek 
treatment for either mental illness or substance abuse. 
Based on the results of the incarcerated individuals’ feelings toward 
treatment, it is evident that many incarcerated men are fearful of therapy.  
Individuals receiving treatment are often required to do so.  Due to the nature of 
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being imprisoned against their will and then being required to participate in 
therapy, therapists may experience resistance (Elliot & Schrink, 2009).  Individuals 
who volunteer for treatment may also put forth resistance and engage in power 
struggles with the therapist (Elliot & Schrink, 2009).  Shaw and Morgan (2011) 
speculate that many of these individuals recognize that they need mental health 
treatment despite being fearful, though it is possible that the more treatment 
dosages given, the more the inmates discloses with the therapist.  This could be the 
basis causing them to be more fearful about their treatment.  These factors need to 
be considered when administering therapeutic interventions among this population.   
The use of arts in prisons. Art programs are currently being used in prisons 
around the country in major cities where inmates are involved in mural arts 
programs.  For example, the Philadelphia Mural Arts Program involves local inmates 
in their Restorative Justice program, where inmates are able to engage in 
community building by creating murals around the city to help increase morale in 
lower income neighborhoods (City of Philadelphia Mural Arts Program, 2015). 
While creating these murals, the inmates learn skills that can later be applied to 
work such as masonry.  Other programs allow inmates to participate in art shows 
where their work can be sold to members of the surrounding communities (Prison 
Creative Arts Project, 2015).  These programs form connections between 
incarcerated individuals and their communities. 
Art therapy in prisons. Art therapy has been shown to have many 
advantages when used in the treatment of mental health disorders.  These 
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advantages include, but are not limited to, decreased defenses, the use of imagery 
rather than words, permanence, self-esteem enhancement, and the creation of a 
tangible product (Wadeson, 2003). Studies have provided support for the use of art 
therapy in prisons.  Gussak (2009) assessed the effectiveness of art therapy on 
depression and locus of control within a group of prison inmates using a 
randomized control trial.  The control group consisted of 20 woman and 25 men 
while the group that received the art therapeutic intervention included 76 woman 
and 37 men.  These individuals were housed in units that ranged from medium to 
maximum security.  The interventions began with individual work and slowly 
moved toward group tasks such as building a paper bridge sculpture.  Results of this 
study revealed that both men and women showed a decrease in depressive 
symptoms and external locus of control.  Women appeared to be more affected by 
the treatment and interventions than the men were.  Gussak (2009) speculates that 
this may be due to the social nature of women in groups as compared to men. 
A study of 20 males ages 14 to 16 in a juvenile detention center assessed the 
use of cognitive-behavioral art therapy to enhance self-esteem (Mohammadi et al. 
2008).  A randomized control trial was used for 12 weeks in which the experimental 
group received a two-hour long session of art therapy each week while the control 
group received no art therapy intervention.  The art therapy intervention 
encouraged positive thinking while supporting feelings of confidence.  The results 
revealed a significant increase in feelings of self-esteem and self-efficacy.   
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 The results of these studies highlight the effectiveness of art therapy within a 
prison setting.  It has been shown that art therapy can aid in the treatment of 
individuals with various diagnoses as well as improve motivation and self-esteem. It 
is evident that art therapy has the potential to improve current treatment programs 
within the criminal justice system.  
The therapist experience. As previously discussed, job satisfaction relates 
to the type of work being done as well as the control that the employee feels that he 
or she has over their work (Stinchcomb & Leip, 2013; Webb, 2014). The type of 
work the employee does will affect their interactions with the inmates as well as 
their own satisfaction.  Items such as salary, relationships with coworkers, and 
relationships with inmates affect each individual’s personal experience (Boothby & 
Clements, 2002).   Additionally, overcrowded prison settings negatively affected job 
satisfaction while working in federal facilities as compared to state facilities 
positively affected overall satisfaction (Boothby & Clements, 2002).    
Although overall job satisfaction is important, much of the research found 
revolves around the transference and countertransference that occurs between the 
therapist and the inmates (Kulish, 2014; Springmann, 1998).  Inmates may test and 
challenge boundaries set by therapists or interns (Fenner & Gussak, 2006).  The 
behavior of the therapist can influence the interaction and whether or not the 
inmates benefit from treatment.  Many of the findings surround the work being done 
with inmates who have committed various sex crimes.  Fenner and Gussak (2006) 
describe the experience of an intern art therapist working within a prison.  The chief 
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challenges were maintaining boundaries with inmates while also navigating the 
therapeutic need and want to build sound rapport while also preserving the 
standards set forth by the institution and prison model (Fenner & Gussak, 2006).  
Boundaries can also include concerns with self-disclosure, which can be beneficial 
to a therapeutic relationship when used in moderation.  Many new therapists and 
student interns may be reluctant to build a personal relationship for fear of 
manipulation; however, Elliot and Schrink (2009) note that, “a trusting and open 
working relationship is not synonymous with emotional over involvement and poor 
boundary management” (p. 25).  When appropriately self-monitored, therapists can 
establish a trusting relationship without overstepping therapist-inmate boundaries. 
Transference and countertransference occur in every therapeutic interaction 
with various levels of intensity (Brown, 2007).   Transference is the unconscious 
reenactment of earlier life experiences brought on by the presence of the therapist 
(Brown, 2007).  Kulish (2014) describes the two types of countertransference; 
“identification with an aspect or feeling of one’s self with a concordant feeling in the 
patient or the unconscious taking on of a role complementary to a transferrential 
figure in the patient’s mind” (p. 867-868).  Countertransference includes the 
emotional response of the therapist towards the client.  Transference and 
countertransference are natural occurrences; Understanding and acknowledging 
these responses can benefit the therapeutic relationship (Brown, 2007).    
When addressing therapeutic encounters with inmates, it has been shown 
that therapists are often unable to remove themselves from preconceptions 
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regarding the crimes that the inmates have committed or been accused of 
committing thus affecting the interaction and therapist approach (Brown, 2007; 
Collins & Nee, 2010).  Therapists often experience intense emotional responses to 
individuals who have sexually abused another person (Brown, 2007; Spencer, 
1999).  The countertansferential feelings are often heightened when the victim is a 
child.  Therapists will often need to listen to detailed stories and may have a difficult 
time leaving these thoughts and feelings at work (Elliot & Schrink, 2009; Spencer, 
1999).  Repeated exposure to these cases and stories can lead to a feeling numbness 
and ultimately cause burnout (Elliot & Schrink, 2009).  
When working with individuals who have been diagnosed with antisocial 
personality disorder, therapists may experience countertransference surrounding 
fear of being hurt or becoming a victim (Brown, 2007).  Furthermore, individuals 
who are manipulative (whether or not due to a psychiatric disorder) may seek 
therapy as a way to gain access to specific items or privileges in the prison 
environment.  Brown (2007) suggests that after meeting with multiple individuals 
who use therapy for other gains or feign mental health issues, the therapist may 
develop an inability to trust the inmates and suffer from burnout.  This sense of 
defeat may manifest itself in the form of guilt when a clinician is consistently 
deferred from his or her need to help people (Brown, 2007; Elliot & Schrink, 2009).  
It is suggested that countertransference could negatively impact the therapists’ 
ability to work competently; however, the therapist may be able to gain a better 
understanding of themselves and the inmates through this type of work (Collins & 
Nee, 2010).  Marshall et al. (2003) found that flexibility emerged as an important 
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characteristic needed by therapists when working with sex offenders while Webb 
(2014) also found that personal resilience was important.  These characteristics, 
along with an awareness of the therapist/inmate interactions could positively 
benefit the therapeutic relationship when appropriately addressed thus reducing 
the risk of the therapist feeling manipulated or victimized. 
In a study assessing the attitudes of graduate students towards inmates, the 
students showed more positive attitudes than did correctional officers and law 
enforcement officers (Morgan, Beer, Fitzgerald, & Mandracchia, 2007).  Morgan et al. 
(2007) also noted that interns working with forensic populations described their 
work as “interesting and challenging, believe such services are meaningful, and 
believe that inmates are disadvantaged and in need of social advocacy efforts” (p. 
105).  The students also reported concerns surrounding safety issues within 
correctional settings.  Brown (2007) recognizes feelings of being an advocate as 
potential countertransference surrounding fear for the inmate’s vulnerability within 
the setting.  The therapist may also feel the need to advocate for the inmate in other 
areas of his or her life that are unrelated to therapeutic treatment such as 
involvement in work assignment or other programs (Brown, 2007).  Additionally, 
the inmate may abuse and manipulate the therapist’s emotional responses towards 
stories of their personal victimization (Spencer, 1999).  Therapeutic staff that are 
generally viewed as caring by inmates are at a higher risk of being manipulated and 
disliked by sex offenders (Spencer, 1999).  The feelings of being victimized are not 
directly observable and are sometimes unrecognized by the therapists themselves 
(Springmann, 1998).   
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Based on these results, it appears as though countertransferrential 
relationships can provide insight that may benefit both the therapist and inmate 
however, when these feelings are not adequately addressed, these experiences may 
become maladaptive.  A heightened awareness of manipulative behaviors and 
negative countertransference may lessen the likelihood of the therapist feeling 
victimized by his or her clients.  Due to the nature of some of the criminal 
accusations of the inmates engaged in the therapeutic relationship, supervision and 
support appear to be crucial for the therapist.  Because the therapist may not realize 
when he or she is being victimized, an outside observer may be able to help the 
therapist address these issues.  Supervision in addition to other methods of self-care 
and self-management appear to be necessary to reduce the likelihood of burn out 
because the therapist may have a difficult time separating work from his or her 
personal life. 
Heuristic Research and Arts-Based Inquiry 
Heuristic methodology is a type of inquiry used to process an experience 
through the use of self-evaluation, self- study, and self-discovery (Moustakas, 1990).  
“In essence, it is a research process designed for the exploration and interpretation 
of experience, which uses the self of the researcher” (Hiles, 2001).  This type of 
research is differentiated from other forms of qualitative studies because of the 
involvement of the researcher.  In other forms of research, the researcher remains 
distant from the data collection in order to maintain an objective stance where 
results cannot be viewed as corrupted.  According to Moustakas (1990) “Heuristic 
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inquiry is a process that begins with a question or problem which the researcher 
seeks to illuminate or answer…the question is one that has been a personal 
challenge and puzzlement in the search to understand one's self and the world in 
which one lives” (p. 15).  Heuristic research is based directly on the experience of 
the researcher, who becomes the sole participant, rather than on the experience of 
others. 
Moustakas is considered the originator of heuristic inquiry and identified six 
phases when completing this type of methodology: initial engagement, immersion, 
incubation, illumination, explication, and compiling the findings through creative 
synthesis (1990).  These steps are used to structure the process of self-study so that 
the findings can be effectively culminated.  This structure allows the researcher to 
understand the patterns of his or her experience “in a scientifically organized and 
disciplined way” (Moustakas, 1990, p. 16).   The final stage, creative synthesis, 
compiles the previous components into one final piece that can take the creative 
form of a narrative, poem, painting, etc.  Moustakas (1990) explains that creative 
synthesis is governed by tacit dimension, intuition, and self-searching.  Kleining and 
Witt (2000) introduce three additional recommended rules and guidelines to 
enhance this process.  These guidelines require the researcher to be open to the 
introduction of new concepts, to change preconceptions if the data contradicts 
previous beliefs, and to be aware that the topics being researched may change 
during the process of study (Kleining & Witt, 2000).  The researcher needs to 
remain flexible and open-minded prior to, while involved, and following the 
research. 
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In addition to the six phases of heuristic methodology, Moustakas (1990) 
identified several core processes that one should initiate to gain a better 
understanding of the experience: identifying with the focus of the inquiry, self-
dialogue, tacit knowing, intuition, indwelling, focusing, and internal frame of 
reference.  When identifying with the focus of the inquiry, the researcher must “get 
inside the question, become one with it” (Moustakas, 1990, p. 15), in order to gain a 
deeper understanding of the research question.  In self-dialogue, the researcher 
must be open and attuned to all aspects of the experience, which can be seen as a 
dialogue due to the back and forth nature of experiences that can reveal multiple 
meanings (Moustakas, 1990).  This allows for a full and wholesome awareness of the 
experience.  Tacit knowing allows us to examine underlying factors that precede 
intuition and other forms of knowing (Hiles, 2001; Moustakas, 1990).   Intuition 
merges the ideas of tacit knowledge and explicit, observable knowledge allowing the 
individual to see things as a whole (Moustakas, 1990).  Indwelling is the process of 
looking inward to find deeper meaning in an experience (Moustakas, 1990).  “It 
involves a willingness to gaze with unwavering attention and concentration into 
some facet of human experience in order to understand its constituent qualities and 
its wholeness,” (Moustakas, 1990, pp. 24).  Focusing is similar to this in that the 
individual must organize and structure inner thoughts and ideas to gain awareness 
of the important meanings and experiences (Moustakas, 1990).  The final core phase 
requires that the process relate back to the internal frame of reference despite 
where the information is derived from (Moustakas, 1990).  The internal frame of 
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reference places an emphasis on personal focus rather than placing the research 
into an external template.   
It is suggested that in order to accomplish a successful heuristic study, one 
must be open to the experience and trust your personal awareness and 
understanding (Moustakas, 1990).  As previously mentioned, one must be aware 
that preconceived ideas about an experience may change and evolve over the course 
of the research as these may become points of further exploration and consideration 
(Kleining & Witt, 2000).  “The focus in a heuristic quest is on recreation of the lived 
experience; full and complete depictions of the experience from the frame of 
reference of the experiencing person” (Moustakas, 1990, p. 39).  That being said, 
human experiences are constantly evolving and changing based on interactions, 
daily occurrences, etc.  It can be assumed that thoughts may change over time. 
When forming the question used in heuristic methodology, it is important to 
consider what problem will hold the attention of the researcher, keeping him or her 
involved and committed for the duration of the study (Moustakas, 1990).  Because 
heuristic studies require the researcher to be fully involved, it is important that the 
researcher is interested enough in the topic to remain fully and deeply committed 
for a long period of time.  Moustakas (1990) states that, “The question grows out of 
an intense interest in a particular problem or theme” (p. 41). 
Moustakas (1990) created the six phases and core processes to help guide 
the researcher through the heuristic process.  Although these steps have been put 
into place, there are considerations that should be examined when using heuristic 
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methodology.  One phenomenon is that the preconceived ideas about the experience 
may not be fully supported by the data being collected.  Moustakas (1990) states 
that, “As the fullness of the theme emerges, strands and tangents of it may 
complicate an articulation of a manageable and specific question” (p. 41).  These 
newly found pieces of information may change the course of the research that was 
initially directed toward the original research question.  Hiles (2001) places an 
emphasis on the difficulty in setting clear boundaries when using heuristic 
methodology. “It is a method that can be best described as following your nose, but 
at the same time requires the highest degree of rigor and thoroughness” (Hiles, 
2001).  Because this method requires a specific research question as well as 
multiple forms of knowledge and intuition, it may be hard to maintain the 
boundaries initially set.  
Moustakas (1990) emphasizes tacit knowing, indwelling, and intuition, which 
align with the ideas addressed in the spontaneous art making processes described 
by Cassou and Cubley (1995).  “To create is to allow that deeper voice within us to 
emerge through insight,” (Cassou & Cubley, 1995 p. 73).  Not only does art making 
stimulate insight, it helps keep the participant present and in the moment (Cassou & 
Cubley, 1995).  By staying in the moment, the individual is able to focus on the 
process of art making rather than the final product.  This level of presence allows for 
unconscious material to manifest in the artwork, which gives insight to the person 
creating it.  Additionally, Cassou and Cubley (1995) discuss other forms of insight 
obtained through art making such as physical reactions.  They describe that, “When 
the intuition is successful in uncovering new perceptions, areas of the body become 
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unlocked” (p. 77).   Not only can the process of making art bring deeper thoughts 
and ideas to the surface, it can also make us more aware of our bodily reactions to 
this unconscious material. 
In addition to utilizing art making spontaneously, art making has been used 
in supervision to explore the experiences working within clinical settings as well as 
the feelings associated with clients.  Art therapists stress the importance of art 
making for inmates but often fail to utilize and set aside time for personal art 
making (Wadeson, 2003).  Fish (2008) evaluates the way in which response art can 
be used in supervision to aid art therapy training.  Response art refers to art that is 
made by the art therapist with intentional focus on specific situations or 
experiences with an awareness of “his or her sensations, emotions, perceptions, and 
tacit knowledge of the client” (p. 70).   
By using art making in supervision, students are able to address specific 
clients and the thoughts and feelings that go along with them.  Wadeson’s (2003) 
argument agrees by saying that as professionals, “Many of us may neglect to add to 
these standard modalities the great potentialities art offers us for reflection, insight, 
understanding, and problem solving around work with our clients,” (p. 208).  The 
procedures of the specific group supervision conducted by Fish (2008) included art 
made both in and out of class in response to clients, sites, and clinical presentations 
during supervision.  In general, students reported that they valued the art-based 
experience but wished that there were more verbal interactions.  Other critiques 
included artwork being too personal to share during the group because the art 
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brought out thoughts more deeply related to themselves than the client (Fish, 
2008).   
The art making process can be used to evaluate deeper feelings related to the 
clinical experience and clients of art therapy students and professionals.  Wadeson 
(2003) assesses the ways in which art therapy graduate students utilize art in their 
own lives to enhance their understanding and awareness including spontaneous 
reaction art, dream exploration, body sensation recognition, symbolism, and forms 
of systematic processing.  In addition to art based evaluation, some students chose 
to pair their art making with forms of written and verbal dialogue such as poetry or 
journaling (Wadeson, 2003).  When participating in these various forms of response 
art making, materials used were not restricted and were chosen based on the 
feelings of the artist.  Art therapists value the clients’ artwork based on themes, 
symbols, and styles to further understand their experience (Wadeson, 2003).   
Miller (2012) conducted a form of arts-based inquiry with her supervision 
students which she calls “one-canvased process painting,” where one canvas was 
used over an extended period of time is a.  This methodology consisted of two small 
warm-up paintings followed by spontaneous work on a single canvas, individual and 
group processing, and specific processing about the clinical experience (Miller, 
2012).  The single canvas was a work in progress using spontaneous art making 
continually, once a week throughout the duration of the clinical practicum.  
 While working on this painting, the only directive given was to, “bring their 
internship experience into their art making” (Miller, 2012, p. 168).  Miller (2012) 
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mentions that even when the student felt as though he or she was finished with the 
piece, they kept working on it.  “The point is that clinical training is about growth, 
and growth is about movement and change” (Miller, 2012, p. 168).  In addition to art 
making, the students used journaling as a way to individually process the art 
making, which was followed by group processing.  Following general group 
processing, the students observed the art to find what questions arose from the art 
directly relating to the internship experience (Miller, 2012).  Students also 
photographed their artwork each week to see the transformation process.    
Miller (2012) recognizes that students often lack compassion and 
forgiveness towards themselves when beginning as clinicians.  Additionally, 
students often have difficulty revealing failures for fear of looking incompetent to 
their peers and professors (Miller, 2012).  This methodology allows the students to 
witness the transition of their work over the extended time period while allowing 
the individual to be spontaneous and unplanned (Miller, 2012).  Miller describes 
this process by saying, “The canvas becomes a metaphoric reflection of the students’ 
evolving selves as they learn to become art therapists” (Miller, 2012, p. 166).  In 
doing this, the student can reflect on and become aware of relationships. 
Artistic inquiry can be practiced as a form of heuristic methodology in which 
art making is used as data to evaluate the artist experience.  By adopting some 
aspects of Moustakas’ (1990) heuristic methodology, Fenner (1996) adapted this 
form of qualitative research to make it cohesive with her methods of art making.  
She broke her methodology into “blocks,” that essentially were a series of repetitive 
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processes used to evaluate the art (Fenner, 1996).  More specifically, each block 
includes one drawing followed by audiotaped verbalizations, transcriptions of the 
audiotape, reducing the transcription to key words and phrases, and the creation of 
a new image in response to the re-reading of the transcript (Fenner, 1996).  
Essentially, this process could be endless as each block would lead to a new one, 
further breaking down the meaning.  She restricted each drawing to two blocks of 
analysis for practical purposes.  Fenner (1996) utilized the core processes 
developed by Moustakas (1990) to analyze the 45, 15 x 21cm, oil pastel and lead 
pencil images used as data entries.   Each image was made in approximately five 
minutes with spontaneous written comments immediately following (Fenner, 
1996).  She found that it was important to avoid processing any of the artwork while 
research was being conducted.   
An important aspect of arts-based heuristic methodology mentioned by 
Fenner (1996) is the difficulty with the incubation period where the individual is 
“living and breathing” the investigation thus creating intensity and processing even 
during the break periods (p. 41).  She notes that, due to her block forming 
methodology, “one never achieves a final statement other than for a particular 
moment in time/experiencing” (Fenner, 1996, p. 51).   In concluding, she states that, 
“By indwelling the image and word representations, a stimulation of the tacit realm 
has produced both new self-knowledge and experiential change at the bodily level” 
(p. 51).   
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Based on the literature provided, heuristic methodology appears to best fit 
research that wishes to address questions and concerns about the internship 
experience of an art therapy intern working inside a prison facility.  Aspects of 
various methodologies could help the student therapist evaluate relationships, inner 
concerns and thoughts, as well as the internship as a whole in order to gain insight 
to a complicated experience.  This methodology allows the student to witness the 
transition and growth throughout an extended period of time.  
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CHAPTER 3: Methodology 
Design of the Study 
 The goal of this study was to address the mixed messages and feelings of 
uncertainty felt by the student art therapist interning at the Philadelphia 
Prison System through heuristic and artistic inquiry methods.  These 
methods were conducted throughout her internship during her second year 
of the Master of Arts, Art Therapy and Counseling program at Drexel 
University.  Data was collected by the researcher through art making and 
writing, both regularly scheduled and spontaneously.  Following data 
collection, the art and journals were analyzed.  
Study Participant 
 The researcher is a 24-year-old, white female graduate student in the Art 
Therapy and Counseling master’s program at Drexel University.  She is in her 
second year of the program and completing her internship at the 
Philadelphia Prison System.  She was born and raised in Berks County, 
located in Eastern Pennsylvania, which can be described as rural with limited 
diversity amongst the people that lived there.  Most people living in the 
community are White, working lower-middle class.  Before moving to 
Northeastern Philadelphia for graduate school, she lived with her mother, 
father, and younger brother in a single-family home.  The researcher is of 
Pennsylvania German and French descent.  Her family can be described as 
working middle class; both of her parents worked full time during her life.  
She is the first in her immediate family to receive a college education.   
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 Coming from this community and background, the researcher often heard 
racial slurs and prejudicial remarks from peers, family, and others in the 
community.  She had very little exposure to people from different ethnic and 
cultural backgrounds.  This upbringing caused the researcher to assume that 
individuals who were not White lived in bad and dangerous neighborhoods 
in the city.  It also created the idea that people of color were often involved in 
illegal behaviors and potentially dangerous.  “Those kinds of people,” as 
described by her parents, shopped at a specific Wal-Mart in a specific part of 
town.  When going to that Wal-Mart, her parents made comments about not 
shopping there anymore because of the people.  Additionally, the White, 
working class neighborhood where the researcher’s mother grew up slowly 
began attracting lower income families from the nearby city as the cost of 
real estate in the area dropped and people moved out.  The researcher’s 
mother described the area as becoming “trashy” and full of lower class 
people who worked in the nearby mushroom factories.  Such conversations 
occurred frequently since the researcher was a child, instilling ideas about 
individuals from other cultures at an early age.  These comments and ideas 
created a correlation between people of color and lower class, inner city 
culture. 
 Prior to this internship experience, the researcher had little 
understanding of the prison system other than social media and television 
renditions.  Crime and law shows often highlighted the dangers of prisons 
such as the individuals that are sent to those facilities and the harmful things 
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that can happen once they are incarcerated.  The messages sent by these 
shows were scary and that “bad” people were sent there.  The researcher’s 
interest in completing her internship at the Philadelphia Prison System came 
after interning for a brief time at a juvenile detention center.   
 During that time, she became aware of events in the years leading up to 
the incarceration of those individuals such as childhood trauma, gang 
relations, poor neighborhoods, and lack of education.  The idea of 
incarcerated individuals as being “bad people” versus a product of their 
environment and upbringing was both interesting and concerning to the 
researcher.  Her preconceived ideas about the population changed as she 
began building empathy towards the individuals at the juvenile detention 
center.  This peaked her interest with this population and led to her decision 
to complete her internship at a jail.   
Data Collection 
 Internship setting.  The internship took place at the Philadelphia Prison 
System, located in Northeastern Philadelphia, Pennsylvania.  This facility was 
a short-term incarceration facility for adults who are awaiting trial and those 
serving sentences of less than 1 year.  Some individuals were considered 
incompetent to stand trial due to mental health problems.  The student art 
therapist worked with clients in three distinct mental health units within the 
prison system:  a female correctional unit; a male maximum security housing 
unit; and a mental health hospital that treated both men and women.  
Individuals on these three units had mental health diagnoses and were 
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receiving medications for their illness.  These inmates saw a social worker 
once a month for a required standard visit.  Therapy groups were optional 
and the inmates volunteer to participate.  Additionally, these individuals 
were labeled as too vulnerable to be housed within the general population.  It 
should also be noted that while designated as mental health units, those units 
were also used as overflow when the general population units became too 
crowded.  This caused inmates without a diagnosis to be housed with mental 
health patients where they were allowed to participate in art therapy groups.  
The student art therapist worked with a variety of adult men and women 
ranging in age from 18 to 76 years old.   
 Art therapy sessions were conducted in a variety of spaces depending on 
the building in which the group was taking place.  At the women’s facility, the 
group room was connected to the unit.  The door locked behind the student 
intern and the officers were able to see into the group room.  Groups at the 
mental health hospital were conducted directly on the unit in the common 
area where the inmates ate their meals.  Officers were within 30 feet of the 
table.  One group at the men’s facility was conducted in a group room while 
the other was conducted directly on the unit at the tables where inmates 
could eat their meals.  When conducted on the unit, it was common for other 
inmates not participating in the group to be walking around.  Both groups 
had officers within 30 feet of the group space. Individual sessions took place 
in the same areas as groups at all of the facilities.  
 Setting of art making and journaling.  Data collection in the form of art 
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making and journaling took place in the apartment of the researcher.  The 
apartment is a small, one-bedroom unit in the basement of a single family 
home in Northeastern Philadelphia.  She lived with her maternal aunt and 
uncle along with their two grown children.  The art making and journaling 
generally took place at the small kitchen table or on the floor of the 
apartment.  There were occasional interruptions in data collection; the family 
that lived in the unit on the main floor often came to cook in the kitchen or 
use the large entertainment center.  Because of this, there was often a 
television turned on in the background and at least one other person present 
in the art making space.   
Time Period of the Study 
 Data collection in the form of spontaneous art making and journaling 
began July 22, 2014, which the start of a mandatory three-day training 
orientation.  The process painting began the first week of the internship 
starting September 22, 2014 and continued for a total of 26 weeks.  The 
study ended on March 20, 2015; at that time, all data collection ended and 
the artwork and journal entries were reviewed and analyzed. 
Investigational Procedures and Methods 
The student art therapist created a methodology based on existing methods 
that would allow for brief and spontaneous reactions as well as more in-depth, 
continuous responses to the internship experience. Research methods were based 
from Moustakas’ methodology of initial engagement, immersion, incubation, 
illumination, explication, creative synthesis, and validation of the heuristic inquiry 
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(1990).  The incubation stage was eliminated from this methodology because it was 
felt as though it would be almost impossible to completely take one’s mind away 
from such an intense experience.  Incubation, as defined by Moustakas (1990), is 
“the process in which the researcher retreats from the intense, concentrated focus 
on the question” (p. 34).  Additionally, the researcher is supposed to remove oneself 
from interactions with those who could contribute to an understanding of the 
research question.  As the researcher was simultaneously enrolled in an educational 
program that requires group and individual supervision throughout the duration of 
the entire study, it would not have been possible to have a true incubation stage, 
therefore, this stage was not included as part of this methodology. 
Another method based on Fenner’s five-minute spontaneous art making 
method (1996), was utilized to capture the changing thoughts and ideas.  Brief 
written responses were made after each entry.  The analysis of artwork was 
conducted after the research was completed (Fenner, 1996).  The current study 
used quick images that were completed in one bound, 8 ½” x 11” sketchbook, and a 
wide range of art materials were utilized so that the researcher could express freely 
(e.g. charcoal, pastels, watercolor, pen, ink).  These images were created in 
approximately five to ten minutes and were made whenever the student art 
therapist felt it was necessary coinciding with the internship experience. 
 The final methodology conducted in this study was based on Miller 
(2012), who developed the one-canvas process painting for supervision 
purposes.  Students used the single canvas as a work in progress, painting 
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once a week for the duration of their internships.  Miller (2012) also had 
students create two small warm-up paintings.  Warm-up sketches were not 
completed for this study as the one-canvas process painting was created in 
conjunction with the spontaneous art making.  The process painting was 
created on a single 24” x 36” canvas.  Once a week, the researcher was able to 
alter or add to the piece in any way.  There was no time limit to this method; 
time ranged from 20 minutes to 60 minutes per week.  After each weekly art 
making session, the researcher photographed the image and then completed 
a written journal entry.  All of the art and journaling was directly related to 
the internship experience. 
Analysis Procedures 
 Upon completion of data collection, the artwork and journal entries were 
analyzed.  The brief spontaneous art entries were laid out, side by side, in 
chronological order to assess them based on recurring themes and visual 
similarities.  Once several themes were identified, they were further 
combined to create more encompassing overarching themes.  A similar 
method was used when assessing the brief written responses.  The entries 
were scanned for the reoccurrence of specific words and overarching themes 
that were condensed based on similarities.  The in-depth weekly journal 
entries were used as supplemental evidence of the themes found in the brief 
responses.  These longer entries supported and gave specific case examples 
of the themes found within the brief entries.    
 The process painting was utilized as part of the final creative synthesis as 
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defined by Moustakas (1990).  The researcher used this piece as the final 
statement of her overall experience.  Upon completing the painting, the 
researcher engaged in an organic dialogue with the painting.  The questions 
were created as the researcher responded.  The dialogue with the process 
painting was then compared to the themes revealed in the brief artwork and 
journals to describe the overall experience of the researcher. 
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CHAPTER 4: Results 
 The purpose of this study was to address and explore the uncertainties and 
mixed messages associated with working inside a county jail.   The use of brief and 
long term art making were used to reveal the quick progression and changes in 
thoughts and feelings as well as the long-term experience.  Through the examination 
and analysis of these works of art and the accompanying journal entries, several 
overarching themes and artistic elements were identified.   
A total of 50 images and brief journal entries were created over the course of 
the study.  When looking for themes, the researcher reviewed the artwork by 
looking at color, form, line quality, use of space, and content.  The analysis of 
artwork resulted in 3 overarching themes; quality of lines, space utilized, and 
content.  From the analysis of the brief journal entries, 6 themes emerged; 
boundaries, interactions with colleagues, negative emotions, competence, and lack 
of interest.  The final piece, which was a process painting created throughout the 
duration of this study, was used as part of the creative synthesis.  A second piece of 
the creative synthesis involved in a dialogue with the painting; this dialogue 
occurred after themes were identified. 
Themes Found in Artwork 
Quality of Lines.  This theme looked at the ways in which marks were made 
on the page.  Thirty-two percent (n=16) of the images appeared to use harsh lines 
(see Figures 1 & 2), 10% (n=5) used scribbles (see Figures 3 and 4), and 16% (n=8) 
were gesture drawings (see Figures 5 & 6). Of the drawings, 12% (n=6) were 
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gradient.  Chalk, ink, and watercolor were the primary materials utilized in these 
drawings.   
Content.  Of the images created, 60% (n=30) pieces contain abstract imagery 
while the remaining 34% (n=17) depict specific, recognizable objects.  In this theme, 
abstract art was considered any piece where the subject matter was not clearly 
visible or recognizable.  This included shapes, colors, organic figures, and textures 
(see Figures 5 & 7).   
Circles also emerged as a common subject within the artwork.  The circles 
were both abstract and object representative, being used in 30% of the images 
(n=15).  For example, Figures 4 and 19 both utilize circular patterns.  Squares were 
also common subject matter.  Sixteen percent (n=8) of the images contained squares 
of various styles (see Figures 8 & 9).  The most prominent group of object specific 
pieces of art contained human figure representations.  A total of 22% (n=11) of the 
images created show the depiction of human figures (see Figures 19 and 11).  Of 
those images, 5 were self-portraits (see Figures 6 & 12).    
Space Utilized.  Fifty-eight percent of the pieces (n=29) created utilized 
nearly all of the provided space.  Of those images, 54% (n=27) appeared to be 
expansive, as though they needed more space (see Figures 13 & 14).  Forty percent 
(n=20) were centered in the middle of the page or contained within shapes (see 
Figures 16 & 17).  No images took up less than 50% of the space on the page.   
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Themes Found in Journals 
Boundaries.  This theme also included instances when the researcher felt as 
though she had difficulty differentiating between whether the inmates were being 
protective or possessive.  The theme of boundaries occurred 25 times during the 
journaling process and was the most prevalent of the identified themes.  This 
included the researcher’s concerns surrounding boundaries as a therapist, setting 
and maintaining limits, appropriateness or lack of appropriateness, manipulation by 
inmates, trust or lack of trust, building rapport, and inmates testing the boundaries 
set in place.   
At times, the journal entries discussed the ways in which the inmates were 
sexually inappropriate or challenged therapeutic boundaries in other ways.  In week 
5, the researcher noted that; 
Everyone was overly sexual.  I had comments made about my 
appearance in each group.  K unit noticed my engagement ring.  
Attitudes changed and they started talking about porn and having sex 
with women after comments about my ring were made. 
Another incident recorded that, “One of the inmates was masturbating under the 
table while sitting next to me.  I had no clue until I picked a marker off of the floor,” 
while “one guy kept asking me if I wanted to taste his lollipop as he tried to hand me 
candy.”  One specific inmate was mentioned several times as asking too many 
personal questions and making the researcher feel uneasy.  There was a gift given to 
the researcher, initially thought to be a group effort, was actually the work of only 
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one person.  She describes their interactions on several occasions saying, “I’ve had 
to be strict with boundaries.”  
The theme of possession versus protection occurred throughout several 
different entries.  In week 17, the researcher wrote, “The guys at PICC seem to be 
getting a bit possessive of me, ‘we wouldn’t let anything happen to you’ or ‘we aren’t 
the ones you need to worry about.’”  The next week she again discusses that, “K unit 
talked again about not letting certain people in my group because of what the 
person has done and if they think he would be a threat, ‘We would never let 
anything happen to you in here.’”   Interestingly, that same day in a different group, 
the researcher was verbally and physically threatened by an inmate.  The event was 
described in the journal entry for week 17: “On A unit one group member was 
verbally aggressive towards me, asking if I had any weapons to protect myself.  
Eventually I asked him to leave the group but he kept walking really close to my 
back.  At one point he came behind me with a food tray and blocked me in.  The 
other group members got up and threw him off before the officers got there.  I 
started shaking and ended group.”    
Interactions with Colleagues.  Interactions with colleagues included both 
positive (e.g., feelings of support) and negative interactions (e.g., conflicts), 
including those with correctional officers and other mental health workers.  The 
analysis identified 13 instances in which this theme was mentioned during brief 
journaling. 
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There were several occurrences in which mistakes made by the other 
student art therapist, which affected the groups run by the researcher.  These issues 
noted in the journal included reporting inmates, losing supplies, and the frequency 
and repetition of such incidents.  The researcher described her frustration in week 7 
saying, “The only problems I’m having with groups are from her mistakes.”  In 
addition to affecting the researcher’s ability to conduct art therapy groups, it also 
brought up concerns about safety; 
My off-site supervisor also said something that I’ve been thinking 
about.  She made a comment that if the other art therapy student and I 
don’t get on the same page that something will happen and it will 
probably happen in my group because that’s been the pattern.  She 
said she’s nervous about my safety. 
The researcher also described several instances in which it appeared that she 
was engaged in a power struggle with correctional officers in week 6, “He gave me a 
hard time about not getting my hand stamped, he grabbed my badge off of my shirt.”  
In week 7, the student intern walked into a conversation in which a nurse and 
secretary were talking about her; 
I left to give group sheets and when I came back she was talking to the 
secretary saying, ‘If someone walks in a room and sees me sitting 
there they better damn well say good morning,’ then added ‘Some 
people just aren’t raised right.’ 
Another officer frequently cut groups short or ignored the researcher; 
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She flat out ignored me for at least 45 seconds when I was trying to 
get my individual client out.  She ended the group after 10 minutes 
because she wanted to go to another unit and talk to her friend.  I was 
shaking I was so pissed. 
The researcher also noted experiences of feeling supported.  The issues 
between the two student art therapists became persistent enough that a meeting 
occurred.  Following the meeting, it was expressed in week 11 that, “I feel a lot more 
comfortable about working with the other art therapy student.  I think supporting 
each other is important.  It helped to have the meeting so that we recognize how 
much our actions effect each other.” 
Negative Emotions.  The theme negative emotions included overall negative 
emotions experience by researcher.  This theme also included emotions such as 
embarrassment, confusion, anger, fear, sadness, and frustration.  These emotions 
were related to inmates, colleagues, the setting, etc.  This theme occurred a total of 
17 different times throughout the brief journaling process.   
One example was related to leaving for the winter break, “I felt guilty 
leaving… I can’t imagine being in jail for the holidays.”  The journal entry for week 3 
stated, “During one group, an inmate said that I looked nervous…I wasn’t until that 
point.  Once he said that, I didn’t talk and could feel the anxiety building.”  Again in 
week 9 she states; 
There was a scary incident; two officers were stabbed so I was 
locked in a room as officers ran past in riot gear.  Not only was it 
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scary, it was frustrating because I want to build trust but the 
environment doesn’t allow it. 
She expresses an incident when an inmate is hospitalized in week 17, “He 
wasn’t eating because he wanted to die.  It made me really upset to see him like that.  
I thought he was doing so well.”  All of the emotions expressed and mentioned 
throughout the journal were disproportionately negative with very few positive 
emotions.  
Identity/Roles.  The theme of identity and roles was categorized by the use 
of subject matter surrounding personal identity as an art therapist, clarifying the 
inmates’ understanding that the role of the researcher was that of an art therapist, 
the idea of being an outsider looking into the inmates’ world, and personal and 
cultural identity.  Concerns surrounding identity and roles appeared a total of 14 
times throughout the course of the study.   
There were several instances in which the researcher felt the need to explain 
her role as an art therapist.  This was necessary because the position was previously 
occupied by a bachelor’s level activities therapist whose role was quite different 
from that of an art therapist.  “All they do is ask for coloring pages or to watch a 
movie.  I’m a therapist, not the art lady or activities therapist.  I’m not here to ‘hang 
out’ with them or talk about my kids.”  Additionally, she apparently spoke frequently 
about her personal life.   
Several times, the researcher discussed being different from the inmates in 
her group.  In week 10, she stated; 
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I’ve noticed that the inmates ask me a lot of personal questions; some 
make me feel overly privileged…it makes me feel strange.  I 
sometimes wish I had an easier way to connect by saying that I had a 
hard life or something. 
During one specific incident, the researcher introduced a directive for the women in 
week 23, describing this experience saying; 
 The women did this awesome community project.  It was a reality 
check…they added things like the social security office and welfare 
line.  It made me recognize how different I am from them.  There were 
not police stations or playgrounds or things I would have added.  
This can be tied into to the personal exploration of cultural identity.  In week 
19, an inmate, “kept asking why they couldn’t have a black intern and that a black 
intern would let them watch Selma.”  This brought up a discussion about race within 
the group, which carried on in the researcher’s journal in week 21: “I am very 
different from them, I was the only white person there.”  On many occasions, the 
inmates would ask the researcher about her cultural identity and respond with 
ways in which they were different from her.  This furthered the feelings of being an 
outsider. 
Competence.  The theme of competence emerged 10 different times, which 
included topics such as whether or not the researcher had ability as a therapist and 
whether or not she can do the work she has set out to do.  This includes both 
feelings of competence and incompetence as well as control and empowerment.  For 
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example, the journal entry for week 2, “I had awesome experiences finally running 
groups on my own without a co-therapist or supervisor watching me.  It was an 
awesome feeling.  I was comfortable with my groups and the decisions I made in 
facilitating.”  She also describes feeling confident and excited in week 13 when 
talking about her experience, “I did my in-service and loved talking about my 
experiences.  A lot of people asked about the prison.  I had all positive things to say 
because I guess, overall it has been good.”  Lastly, she expressed in week 26 that, “It 
seems like I’m finally learning what works with this population.” 
The feelings of competence were counteracted in other entries such as week 
9: “I felt incompetent, I couldn’t get them engaged and had no clue what to say,” and, 
“Everything I do is so hit or miss.”  The researcher appeared to relate inmate 
responses to her incompetence in week 17, “When I started explaining the directive, 
half of them left.  It seems like it isn’t interesting to them or they just want coloring 
pages.” 
Lack of interest.  At times, the researcher expressed feelings of boredom, 
being unmotivated, and potential feelings of being burnt out.  She also mentioned 
feelings of not wanting to be there or needing more personal time.  This theme 
occurred 5 times, which was the least frequent mentioned.  Much of this disinterest 
surrounded working with the women.  In weeks 17 and 18 the researcher wrote, “I 
did not want to work with the women this week,” and, “I’ve been realizing that I 
don’t feel invested with the women.  I dread going and don’t care when the groups 
end early.  It feels like a chore.”   
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She also discussed how issues and concerns in her personal life affected her 
ability to invest herself in her work in week 14; “I didn’t make art this week.  I didn’t 
think about my internship at all and things with family took over my life.”  She wrote 
in week 15, “I don’t want to go back.  I’m tired and I'm sick” and “I need to get my life 
in check because it’s starting to affect my capabilities as a therapist.”  The researcher 
discussed feelings towards specific clients in week 21 saying, “The clients at DC are 
so perseverative and tell the same stories over and over.  It’s so boring, I find myself 
wanting to roll my eyes at them.”  In addition to feelings of disinterest or lack of 
motivation, there were several weeks in which the researcher noted that she did not 
make art.  This coincided with the winter break when she went home for three 
weeks, “I didn’t make art again.  I don’t want to go back” 
Process Painting and Creative Synthesis 
 The process painting was analyzed through a dialogue between the 
researcher and the painting (see Figure 18).  The dialogue proceeded as follows: 
Researcher: Describe yourself using one word. 
Painting: Complicated 
Researcher: In what ways are you complicated? 
Painting: There are so many layers that intertwine, erase, overlap, and 
blur out one another. There is not one clear or easy layer. 
Researcher: Is being complicated a bad thing? 
Painting: Not always. It’s hard to describe. Some things are 
interesting, others are muddy. Some are beautiful, while some are 
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ugly. There isn’t one specific thing or one area you can focus on before 
your eyes shift to something else. 
Researcher: What is the best part? 
Painting: I’m not sure there is just one, and if there was it’s now 
covered by something else. But there are parts that aren’t great that 
are also buried underneath as well. There’s something soothing about 
knowing things can be changed with just one layer. 
Researcher: Is it always soothing to bury or cover? 
Painting: Not all the time. It’s also exhausting, going from good to bad 
to good again. Being on a constant rollercoaster is fun at first but 
eventually you’ll get sick if you don’t get off and take a break. 
The completion of the process painting and dialogue served as the final piece of 
creative synthesis.  This was used to conceptualize and reflect on the experience as a 
whole. 
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CHAPTER 5: Discussion 
 Upon assessment of the results found in both the artwork and journals, the 
researcher was able to find correlations between the themes and experiences that 
occurred throughout the study.  The researcher recognized the potential use of the 
artwork as a form of regression in the service of the ego while also using form, 
shape, and use of space as a way to exhibit and display emotional responses.  
Additionally, the artwork and journal responses were used to portray experiences 
with colleagues and also a lack of interest.  Through creative synthesis, the 
researcher was able to expose and recognize raw emotional content while gaining 
self-awareness both professionally and personally.   
Regression in the Service of the Ego 
It appears as though drawings that utilized harsh line quality or scribbling 
were used as a way to release feelings of anxiety or stress.  Knafo (2002) defines 
regression in the service of the ego through the following three types: 
Temporal regression (a return to earlier stages of psychosexual 
development—i.e., infantilism or childishness), regression as risking 
decompensation (i.e., playing with boundaries of self, identity, and 
reality), and topographical and structural regression (i.e., freer access 
to visual and primary process modes of thought) (p. 25). 
Regression in the service of the ego may have the capability of accessing 
primary modes of functioning such as the id and other natural impulses.  Art making 
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can be used as a method of catharsis for conflicting emotions such as anxiety in 
order to sustain healthy ego functioning (Rubin, 2005). 
For example, the harsh, jagged, and aggressive lines in Figures 1 and 19 
correlate with journal entries describing an aggravating experience where her 
colleague did not discuss the limits of confidentiality in a group that the researcher 
was observing.  This resulted in the need to report an inmate.  Figure 2 accompanies 
a journal entry describing a frustrating experience that occurred.  In this piece, titled 
“Are you kidding me?!?!”, the researcher used black pastel to firmly make marks on 
the paper that paralleled an incident where her colleague caused a lockdown of the 
patients and a search of the entire unit when a pair of scissors went missing.  The 
journal entry stated, “How can you lose scissors, that’s just irresponsible and 
careless.”  The data collected directly after these incidents express visual and 
written frustration, anxiety, and mistrust of the colleague involved.  
 Another example is seen in “Scribble,” (see Figure 4), which accompanied a 
journal entry describing disinterest and anxiety about returning to internship 
following three weeks off for the winter break.  The journal entry stated, “I need 
another week off…I’m not looking forward to going back.”  Another piece depicts 
hard harsh lines made in a repetitive pattern (see Figure 20).  The journal entry 
associated used phrases such as “nervousness” and “knots in my stomach” to 
describe a meeting between the researcher, her colleague, and their supervisors.  
The meeting was initiated by the researcher’s supervisor out of concern for the 
safety of the researcher.  These concerns manifested after the researcher disclosed 
53 
 
the incidents previously described in which the researcher’s colleague lost scissors 
and did not discuss confidentiality.  These descriptive phrases coincide with the line 
quality supporting the idea that they were used as a way to release negative energy.  
Sketchy line quality at best can show meticulous work and the need for precision 
while it can also suggest an inability to be certain, confident, or definite (Jolles, 
1989).  The use of sketch and scribble may be an attempt to balance the want and 
need for precision while experiencing frustration. 
 From these examples, it appears as though the images were used as a method 
of catharsis.  The researcher used scribbling or harsh line making as a way to release 
negative emotions after each incident occurred.  Art was used as a way to 
appropriately release those emotions until the time came to discuss the events in 
group or individual supervision.  Using art as a way to regress in the service of the 
ego helped the researcher mediate between her emotional response to the 
situations and the appropriate response needed to maintain her professional 
identity. 
Containment 
Themes discussed in Chapter 4 reveal a dichotomy; containment versus lack 
of containment.  These examples appear to reveal a correlation between the use of 
space and form in the artwork with boundaries or control in the journals.  The 
testing of boundaries was the most frequently occurring theme throughout the 
journal entries.  The images using shapes appear to be an attempt to contain feelings 
or emotions associated with experiences.   
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Art therapy often utilizes shapes and forms as a method of containment for 
clients.  Curry and Kasser (2005) used mandalas, a circular form, as well as plaid 
patterns as a method of anxiety reduction in clients.  These clients were compared 
to those who were given a blank page with no form.  The results of their study 
revealed a significant decrease in anxiety of individuals who were given structured 
forms to color while those given the blank page experienced an increase in anxiety 
(Curry & Kasser, 2005).  The edges of shapes as shown in the current imagery may 
have served as an attempt to create a physical and visual boundary.  Figure 21 
correlated with the researcher’s concerns, “Are they really protecting me or is it 
possessive? I don’t feel unsafe around them…but maybe I should…it’s unnerving.”  In 
this image, it is possible that the researcher was creating a boundary between her 
and her clients as she discussed conflicting feelings.  This boundary may have been 
an attempt to structure and contain her emotions. 
Images that utilized the entire page and appeared to need more space 
suggest the inability of the researcher to contain emotions.  They may also represent 
the researcher’s need to release the emotions.  Figure 5 titled, “Stability?” reveals 
agitated lines that run off of either side of the page.  The journal entry for that week 
discussed several events occurring in the same week such as crossed signals, hyper 
sexuality, establishment of role, and regaining control of a group following an 
incident.  Figure 8 correlates with a journal entry that describes an incident where 
two officers were stabbed.  The researcher described this experience as “chaotic” 
and “scary.”  Both images use all of the space provided while also appearing to 
expand off of the edge of the paper.  Unlike the images containing boundaries or 
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shapes, these images are expansive and uncontrolled.  As previously mentioned, 
individuals given blank sheets of paper experienced more anxiety than those given 
forms to color (Curry & Kasser, 2005; van der Vennet & Serice, 2012).  These studies 
also suggest that individuals who were given less structure appeared to struggle 
with containment and lack of direction (Curry & Kasser, 2005; van der Vennet, & 
Serice, 2012).   
From the current data, it is possible that the researcher struggled with the 
lack of structure and at times attempted to regain control through the use of shapes 
or lines as boundaries.  The images that appeared expansive may have been the 
researcher’s inability to regain control of her emotions thus increasing feelings of 
anxiety due to the lack of structure. 
Outsider versus Insider  
Themes within the journal entries discussed feelings of being an outsider and 
unlike the people in her groups.  The researcher discussed patterns of questioning 
identity and recognizing the differences between her and her group members.  
Although not mentioned as a theme within the artwork, 4 images depicted windows 
or glass, as if the researcher was on the outside looking in (see Figures 8 & 22).  
Figure 22 was accompanied by phrases such as “eye-opening,” “felt like an outsider,” 
and “I am different, there’s me and there’s them.”   
 From these images and written associations, it appears that at times the 
researcher had difficulty relating to the people in her groups and desired an easier 
or more visible way to connect with them.  During week 6, the journal entry 
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described this saying, “I am still unsure of how much to disclose with them.  There’s 
the issue of safety but why would I be telling them things?  Is it because I want a way 
to connect, to tell them that I’m not some rich white girl?”  The researcher seemed to 
struggle with personal identity as she came to realize the differences in her life and 
identity in comparison to those she was working with.  Even though the individuals 
she worked with never specifically referred to her as "some rich white girl," the 
researcher appeared to feel as though that is what they thought about her.  This idea 
reveals possible countertransference and her feelings of taking on an assumed or 
projected identity (Etheridge et al. 1989).   
 It is also important to note the absence of discussion in the journals 
regarding race.  The researcher created several self-portraits but only discussed 
racial identity twice in her journals.  Compared to the statistics that show a 
disproportionate number of African American and Latino individuals in contrast to 
White individuals in prisons, the researcher did not discuss her race in comparison 
to the individuals that participated in her groups.  The researcher was often the only 
White individual in the room who had an education level higher than a GED.  
Therapists elicit control and power to maintain group safety but there was no 
mention of the ways in which the researcher's race affected the therapeutic 
relationship.  It is possible that the development and awareness of racial identity 
was developed and recognized following the experience. 
Colleagues 
57 
 
 The researcher described several occasions in which she encountered 
problems with co-workers, particularly the other art therapy student.  Much of the 
literature describes the difficulties female employees may encounter while working 
in a male dominated field (Szockyj, 1989).  Although the researcher did experience 
problems with male staff, she reported more issues with female co-workers in the 
journal entries.  It has been noted that women also experience more bullying from 
co-workers as opposed to being bullied by their superiors (Vatia & Hyyti, 2002).  
The researcher described several experiences of feeling bullied by co-workers.  The 
journal entry for week 6 discussed an interaction with a male officer, “He gave me a 
hard time about not getting my hand stamped, he grabbed my badge off of my shirt 
and told me to go back out, wasting 20 minutes of my time even though he saw me 
that morning and I hadn’t even left the building. I was just passing by.”  The 
corresponding artwork titled, “Eggshells,” contains broken or shattered imagery 
(see Figure 23). 
 The literature also reports that a new female employee may find herself in a 
power struggle with or being ignored by other female employees as they might see 
her as competition, as if there is only room for one female, or “Queen Bee 
Syndrome” (Etheridge et al., 1989).  For example, Week 7 discussed the experience 
of having co-workers talk about the researcher behind her back saying, “Some 
people just aren’t raised right” because she did not say good morning to another 
staff member who is described in the journal saying, “Every other day I say good 
morning and she ignores me.”  “Daggers” (Figure 24) shows harsh lines made in the 
visual form of spikes.  The journal associated with that image states, “I’ve been 
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noticing that I’ve almost been bullied by a lot of female workers, I say ‘Hi’ and they 
don’t even look at me or let me stand at doors while they talk rather than unlocking 
them so I can go through.  One woman even called me a ‘fucking idiot’ because I 
didn’t know a door was unlocked.” 
The data from both the artwork and journal entries revealed that there were 
many circumstances in which the researcher exerted a lot of attention towards 
feeling like she was fixing or defending herself.  The journal entry that accompanied 
Figure 19 stated, “All I did Monday was defend myself because of her mistake…this 
was extremely frustrating, especially because it wasn’t even my group and she 
messed up.”  The artwork depicts hostile faces with aggressive lines made toward a 
small figure at the bottom of the page.   
Awareness of colleague interactions and behaviors could alleviate tension 
and fear associated with lack of cohesion from those meant to protect and support.  
Negative colleague interactions can heighten feelings of fear, risk, and lack of 
security when the individuals who the researcher is having trouble with are the 
ones that are supposed to help maintain a safe environment (Gordon et al., 2012).  It 
is possible that the lack of feeling included or lack of structure left the researcher 
feeling fearful for her personal safety.   
Personal insecurities were brought to awareness in journal discussion about 
competence in relation to interactions with inmates as well as interactions with 
colleagues.  It is possible that the researcher was overly critical of mistakes made by 
the other art therapy intern.  Due to the amount of backlash and the setting itself, 
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mistakes can have a greater effect with more dangerous repercussions.  The 
researcher herself made mistakes but ones that she viewed as having fewer 
repercussions.  She also chose not to discuss personal mistakes in the journals.  The 
lack of documentation concerning personal faults suggests a potential fear of 
looking incompetent to peers and professionals (Miller, 2012).  The researcher 
discussed feeling incompetent but did not talk about personal failures or mistakes.  
The criticism and lack of empathy towards the other art therapy intern could have 
contributed to a lack of cohesion, support, and togetherness.  This was brought to 
awareness during the journal entry for week 11, “I think supporting each other is 
important.  It helped to have the meeting so that we recognize how much our 
actions effect each other.”  A piece titled, “Post-Meeting Relief” contained bright 
colors that blend together (see Figure 25).  From this meeting, it appears that the 
researcher became more aware of her potential lack of compassion for the mistakes 
of others.  
Lack of Interest 
 Although this theme was the least occurring, it is important to recognize the 
ways in which lack of interest could be related to burnout, victimization, and 
manipulation.   In weeks 14, 15, 18, and 22, the researcher discussed not making 
artwork.  For example, in week 15, prior to returning to the jail after a two week 
break, the researcher recorded, “I didn’t make art again.  I don’t want to go back.  I’m 
tired and I'm sick.”  The lack of interest and not wanting to go to internship 
correlated with weeks in which the researcher made little to no artwork.  A self-
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portrait titled, “Me Time,” (Figure 12) accompanied a journal entry stating, “I 
honestly haven’t been thinking about internship a whole lot.  It’s been a rough few 
weeks with family, work, and illness.  I’m feeling run down and need to focus on 
myself”.  Another image titled, “Blah,” (Figure 26) supplemented a journal entry 
saying, “I’m feeling unmotivated. I don’t want to go to internship”. 
 Other times, the researcher discussed being bored listening to clients who 
told repetitive stories or tried to take attention away from other group members; 
“He wouldn’t stop talking even when I ignored him to listen to other inmates and 
not paying attention.  It was so boring that I made art during the group to try and 
stay present.”  The art accompanying this entry showed chalk pastel used repeatedly 
over areas of the image until it was dark and smeared (see Figure 27).  This 
perseverative motion may have been a self-soothing technique. 
 Many of the comments about disinterest or lack of motivation were directed 
towards working with female inmates.  In week 18, the researcher stated, “I’ve been 
realizing that I don’t feel invested with the women.  I dread going and don’t care 
when the groups end early.  It feels like a chore.”  An entry from week 20 describes 
how the women seem to not take the groups seriously and act out by making jokes 
or inappropriate comments.  It appears as though the researcher is mirroring their 
behavior and attitudes as she described not feeling invested. 
 These examples relate to the possibility of burnout.  The theme burnout was 
discussed in much of the literature in relation to the countertransference 
experienced in therapeutic relationships in which the client has committed a crime. 
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Therapists will often need to listen to detailed stories and have a difficult time 
leaving those thoughts and feelings at work (Elliot & Schrink, 2009; Spencer, 1999).  
When working with individuals who have been diagnosed with antisocial 
personality disorder, therapists may experience countertransference surrounding 
fear of being hurt or becoming a victim (Brown, 2007).   
On several occasions, the researcher described ways in which group 
members pushed boundaries.  In week 7 the journal said, “They keep testing me; I 
have to be on my toes and on guard all the time.  What if I say the wrong thing and 
they get something out of me?  It’s like a game of manipulation.”  A previously 
mentioned incident that the researcher recorded, discussed a gift that was given to 
her by the group.  In week 21 she stated:  
This week, K block gave me a gift.  They made it out of materials they 
collected from the block.  I accepted it because they worked together 
on it but I'm wondering if I crossed a boundary.  I decided later that I 
needed to discuss why I took it and where it is being stored.  They 
utilized skills from the group.   
The following week, she said:  
About the gift, I found out that really only one person made it.  I’ve 
had to be strict with boundaries with him before because he gets a 
little too close and often stares at me for a little too long.  He really 
creeps me out. 
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The countertransference towards this inmate continued throughout the duration of 
the study.  In week 24: 
CM stood at the window and stared at me while I was talking with the 
other art therapy student.  Group members said that he didn’t come 
because ‘he’s mad at you.’  My instinct is that I did not reciprocate the 
gift?  He gives me a very creepy feeling so I’m kind of glad he hasn’t 
been coming to group.  
Again in week 26, she said: 
CM came back to group and tried to sit right next to me even though 
that space was crowded.  When group was over, he tried to jump on 
the elevator with me.  I told him he needed to get off but the door 
closed.  
The countertransference appeared to be significant as this inmate was mentioned 
specifically throughout the journal.  The researcher discussed feeling as though she 
was being manipulated and worried about saying the wrong thing.  Artwork was 
made about this client.  Figure 28 titled, “Uneasy,” shows a splattered hazy image 
created with coffee.  This image is abstract, obscure, and unclear much like the 
countertransference experienced by the researcher.  Although aware of her feelings 
toward the client, he made her feel uneasy and unsettled. 
It is also possible that the age of the researcher is close enough to this 
inmate’s age that he saw her as a potential girlfriend.   Women are often competing 
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against cultural stereotypes such as the daughter, the girlfriend, the mother, the 
friend, the rescuer, the bleeding heart, or the peacekeeper (Etheridge et al. 1989).  
Due to the setting, the men in these groups do not have frequent contact with young 
women.  Additionally, therapeutic relationships are more intimate than others that 
they may be experiencing.  With this particular inmate, he may have misinterpreted 
the therapeutic relationship resulting in transference where he viewed the 
researcher as a potential partner.  This could have led to his testing of boundaries as 
well as the countertransference experienced by the therapist.   
It appears as though there is a relationship between these examples 
including victimization, countertransference, trust, and boundaries that are directly 
related to lack of interest and burnout.  Maintaining boundaries and experiencing 
feelings of anxiety in relation to interactions with inmates seems to have been 
mentally exhausting for the researcher.   These themes were areas of stress and 
anxiety for the researcher that left her feeling tired and in need of a break as she 
discussed feeling as though she had to be on guard at all times.   
Emotional Responses 
 The researcher experienced a flood of emotions, describing the body of work 
as overwhelming in both volume and content when first viewing the artwork as a 
collective.  Specific emotions were attached to specific pieces of art.  After viewing 
the images, the researcher analyzed the potential reasons for the strong reactions 
such as line quality, color, and journal entries and events associated with each 
image.  Colors hold meaning both emotionally and culturally thus potentially elicited 
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the researcher's responses to her artwork (Howie, 2013; Naz & Helen, 2004).  Anger 
and frustration were felt when looking at Figures 1, 3, 19, and 29.  These images 
contained harsh lines and were either black and white or contained red.  The color 
black holds cultural meanings such as rot and decay while red can symbolize cruelty 
and conflict (Howie, 2013).  Upon closer review, it was apparent that the researcher 
was able to remember some of the specific events that correlated with those images.  
Figures 1, 19, and 29 were created following experiences related the incident where 
the other art therapy intern to not effectively discuss client confidentiality.  Figure 3 
was created right before the two art therapy interns had a meeting together with 
their supervisors.   
 Other emotions that emerged were feelings of uneasiness, anxious, unnerved, 
and unsettled (see Figures 8, 27, 30 & 31).  These images all contained very dark 
colors such as black or deep reds and blues.  Figures 8 and 31 correlated with 
incidents where the researcher experienced feelings of fear.  The journal entry 
associated with Figure 8 discussed an event where three officers were stabbed by 
inmates on one of the units.  The researcher did not see this happen but was locked 
in an office for several hours as officers ran past in riot gear, “Officers were running 
all over the place.  It was chaotic as I watched from behind a window in an office 
that locked from the outside.”  Red is also known to represent "life and blood but 
can transform into cruelty and conflict" (Howie, 2013, pp. 100).  It is notable that  
life, blood, cruelty, and conflict were all represented in this incident while using the 
color red. 
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The journal entry for Figure 31 discussed an incident where an inmate 
verbally and physically threatened the researcher.  After asking him to leave group, 
he came back to the table and cornered her, “This was the first time I was scared, I 
was trapped…if not for the other inmates, I’m not sure what would have happened.  
Afterwards I was shaking uncontrollably and cancelled the rest of group.”  Both of 
these incidents appeared to be traumatic for the researcher and were reminders of 
potential dangers working within a jail.  The dark imagery and unsettling emotions 
correlate with distressing events experienced by the researcher.  Blacks and reds 
were used to represent unpleasant feelings and incidents.  The memory of the 
specific incidents in conjunction with the color symbolism and meaning support the 
feelings elicited in response to those specific images.   
Figures 7, 25, and 32 elicited feelings of calm and serenity.  All of these pieces 
used a gradient texture where the colors flowed into one another without the use of 
harsh lines.  In the journal entry for Figure 7, the researcher discussed her first 
week of internship saying, “I don’t want to let my guard down but after today I feel 
calm and relaxed.”  Figure 7 utilized blue watercolors, which has been found to be 
the color with the most positive responses (Naz & Helen, 2004).  The journal for 
Figure 32 stated, “The staff and inmates were nice and things went well, I needed 
today.”  Colors such as yellow often culturally symbolize the sun, brightness, and 
warmth (Howie, 2013).  Figure 25 was completed following the previously anxiety-
provoking meeting between the two art therapy interns and their supervisor.  The 
researcher stated, “My supervisor did a great job facilitating.  I feel comfortable, 
things feel balanced and I feel supported.”  The calming emotional response to the 
66 
 
imagery appears to have been based on both the gradient style color, and the 
reflection of the time in which the pieces were created. 
Creative Synthesis: Professional and Creative Understanding 
 The researcher was able to compare the dialogue and process painting with 
her overall experience.  The process painting provided a weekly visual progression 
of the experience, ending with one final piece of art that was created over the entire 
study (see Figure 18).  Through the use of the dialogue, the researcher was able to 
allow the painting to speak, using the piece as another being that was separate from 
herself.  The painting described itself as “complicated,” explaining that, “there are so 
many layers that intertwine, erase, overlap, and blur out one another. There is not 
one clear or easy layer.”  From the examples given throughout the study, it appears 
that the researcher also had a complicated experience.   
The researcher described many dichotomous relationships.  The ranges of 
these relationships were often extreme, going from very good to very bad.  Some 
situations overlapped each other in continuing patterns over several different 
occasions.  At times, bad or frustrating events outweighed or overshadowed the 
good.  From the themes and given examples, it is apparent that the researcher chose 
to record more events that were negative rather than those that were positive.  The 
process painting is a visual representation of this pattern, where bright colors may 
have been used but were covered up by a new layer (see Figure 18).   
 When looking at the images as a whole, there appears to be a visual 
representation of the dichotomous relationships.  The pairing of expansive images 
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versus contained as well as anxiety producing images in comparison to images that 
elicited feelings of calmness or serenity can relate back to the original question 
posed at the start of the study.  The mixed messages that the researcher hoped to 
address can be seen through visual representation of tension and confusion within 
the dichotomous relationships.  These messages were reflected in the journal 
entries.  While concerns original concerns of role were addressed initially, 
boundaries and lack of support from colleagues emerged as the leading concerns.  
The specificities of the question changed over time but the mixed messages 
remained throughout in both the journals and the artwork.  Moustakas (1990) 
reminds that heuristic research begins with a question that the researcher wishes to 
illuminate through the documentation of experience while Kleining and Witt (2000) 
remind that the topic and question may change as new ideas and experiences occur.    
 The process painting dialogue continued to discuss the layering effect saying, 
“It’s also exhausting, going from good to bad to good again. Being on a constant 
rollercoaster is fun at first but eventually you’ll get sick if you don’t get off and take a 
break.”  This quote seems to really speak to the experience of the researcher.  On 
several occasion throughout the study, the researcher talked about feelings of 
burnout or disinterest.  The dichotomous experiences, feelings, and relationships 
appear to lie in conjunction with the exhaustion discussed in the dialogue.  
Moustakas (1990) discussed the entire heuristic process: 
It demands the total presence, honesty, maturity, and integrity of a 
researcher who not only strongly desires to know and understand but 
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is willing to commit endless hours of sustained immersion and 
focused concentration on one central question, to risk the opening of 
wounds and passionate concerns, and to undergo the personal 
transformation that exists as a possibility in every heuristic journey 
(p. 14). 
This statement speaks to the overall experience of the researcher.  In addition to 
dedicating 576 hours at the jail, she also devoted several hours reflecting on her 
experiences through journaling and art making, becoming immersed in the process, 
as part of this study.  The study exposed raw emotions, challenges, triumphs, and 
defeats in the “constant rollercoaster” of her overall experience. 
Through the use of art and journaling to document the experience, the 
researcher was able to gain insight about her personal and professional identity.  
Personally, she was able to identify and explore her emotional responses and 
reactions to her internship experience.  Professionally, the researcher learned how 
to navigate the punitive jail system while carrying and holding her emotions.  
Reflection through the heuristic process allowed the researcher to review and 
analyze her own behaviors and emotions through an objective lens. 
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CHAPTER 6: Conclusion 
In completing this study, both strengths and limitations were apparent.  Time 
constraints and completion decisions limited the amount of information obtained 
however this research provided insight that is valuable for other individuals in the 
field and for future research. 
Limitations 
Several limitations revealed themselves throughout the course of this study.  
These limitations affected the data collection and analysis of the data.  One major 
limitation was the constraint placed on the timeline of this study.  Moustakas (1990) 
discusses the importance of time by saying, “the heuristic research process is not 
one that can be hurried or timed by the clock or calendar” (p. 14).  To allow for a 
timely graduation period, the researcher completed the art making methodology 
prior to completing her internship.  Upon completing the study, the researcher 
continued her internship at the Philadelphia Prison System for an additional eight 
weeks to fulfill the internship requirements set by the graduate program.  
Therefore, the study did not allow for data collection during the entire internship 
experience. 
After the study ended, the researcher began termination with inmates in her 
groups and co-workers while also having other experiences important to the 
therapeutic relationship.  These interactions may have altered the results of the 
current study.  Termination is crucial in therapy, bringing feelings from both the 
client and the therapist.  Often, clients rely and have a degree of dependence on their 
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therapist resulting in potential feelings of loss in the relationship (Joyce, Piper, 
Ogrodniczuk, & Klein, 2007).  This process can be difficult, especially with a 
population of individuals who have experienced the ending of many relationships or 
who have not had successful relationships in the past.   
Clients handle termination in a variety of ways that may have provided 
information relevant to this study.  The therapist needs to pay close attention to the 
therapeutic relationship and process during termination as some of the feelings felt 
by both the client and the therapist may be latent (Joyce et al., 2007).  The client may 
feel satisfied with the relationship but struggle with the need to sever attachment 
emotionally (Liegner, 1986).  The therapist may also have difficulty ending the 
relationship, especially with long-term clients (Liegner, 1986).  Ideally, termination 
would occur when the client is most ready to end participation in therapy 
(Ruderman, 1999).  During this study, termination occurred because the 
researcher’s internship ended, not because the individuals were ready to finish 
therapy.   
 Another limitation of the study was the elimination of the incubation stage of 
Moustakas’ (1990) heuristic methodology.  The researcher chose to eliminate this 
stage due to the length of the study, length of the internship, and graduation date.   
Incubation is the process in which the researcher retreats from the 
intense, concentrated focus on the question. Although the researcher 
is moving on a totally different path, detached from involvement with 
the question and removed from awareness of its nature and meanings, 
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on another level expansion of knowledge is taking place. During this 
process the researcher is no longer absorbed in the topic in any direct 
way or alert to things, situations, events, or people that will contribute 
to an understanding of the phenomenon (p. 28).   
The researcher did not have time within her educational program to fully 
remove herself from the study and experience of internship.  Additionally, the 
educational program that the researcher is enrolled in requires several forms of 
supervision in which she discusses her internship experience.  In order to 
completely participate in the incubation process, the researcher would have to take 
an extended leave of absence from the environment in which she was researching 
before returning to analyze data.  Ideally, the researcher should completely remove 
herself, possibly by starting a new, unrelated internship or job before fully 
evaluating the experience.   
A final limitation is that the researcher coded her own work.  Upon coding, 
her thesis advisor offered additional suggestions.  Because the majority of coding 
was done by the researcher herself, it is possible that she overlooked certain details 
due to her close relationship with the artwork and her personal experiences.  The 
journal entries were biased towards the researcher however they represent the 
emotions and feelings experienced at the time that the art making and journaling 
occurred.  This limitation is also an integral part of heuristic studies as discussed by 
Moustakas (1990), “Heuristic research is an extremely demanding process, not only 
in terms of continual questioning and checking to ensure full explication of one's 
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own experience and that of others” (p. 38).  The researcher did her best to 
objectively view the artwork and code the journal entries in order to best capture an 
unbiased essence of her experience while allowing the original question shift and 
change. 
Benefits and Potential Applications 
Although this research was specific to the experience of one individual in a 
unique setting, it has the potential to be applied and related to a number of 
individuals in various types of work.   Learning about the experience of a young, 
female art therapy intern can raise awareness to those interested in correctional 
work.  Her experience working within this unique and complex setting can provide 
information to others while giving guidance as to how to navigate and work within 
this structured and punitive system.  The current research would be useful to other 
students looking for information about being an intern or furthering research about 
the experience of working in a jail or prison.  Current literature is limited when 
searching for the experiences of novice or interning art therapists.  The current 
study adds to the literature and may help individuals who are interested in the 
experience continue researching the topic.  Future studies should explore the 
influence of termination on the therapeutic experience with this unique population.   
The researcher also previously mentioned the lack of discussion about racial 
identity in her journaling.  It would be interesting and informative for future studies 
to assess the ways in which a White master's level intern affects the therapeutic 
relationship through power and control. 
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Insights Gained 
The researcher’s challenges with co-workers brought awareness to the 
feelings of insecurity, frustration, and safety that occur within relationships, both 
good and bad.  This study addressed difficult challenges associated with 
countertransference such as boundaries and lack of interest.  The researcher 
discussed the emotional turbulence with ups and downs associated to working with 
this population.  Through the analysis of artwork, the researcher was able to gain 
empathy for the population she was working with.  Although the original question 
was to address the mixed messages and feelings of uncertainty, the learning 
experience evolved and occurred within the realms of self-discovery and evaluation.  
Engagement and investment in new questions were shown in the artwork.  The 
researcher created 50 pieces of art over a period of 26 weeks.  This involvement and 
presence while making art and thinking critically about her experience 
demonstrated an interest and curiosity about the population as well as the 
researcher’s own role and identity.  The researcher gained empathy for the inmates 
at the jail much like she gain empathy for the adolescents at the juvenile detention 
center.  This increase in empathy poses another question for future researchers; are 
other therapists able to march through the uncertainty and emotional turmoil while 
still gaining a sense of empathy towards clients who are in jail? 
This thesis addressed the many thoughts, feelings, and concerns by using 
heuristic methodology through artistic inquiry.  Through art making and journaling 
based on the internship experience, the researcher identified themes of quality of 
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lines, space utilized and content within the artwork and themes of boundaries, 
interactions with colleagues, negative emotions, competence, and lack of interest in 
the journal.  Through creative synthesis and investigation of these themes, the 
researcher was able to gain a better understanding of her experience and of herself 
as an individual and therapist.  The utilization of art making and journaling allowed 
the researcher to look at her experience from a different perspective.  Through the 
exploration and collaboration of the journal entries, art, and literature, the 
researcher was able to make connections and gain a comprehensive understanding 
of her experience and identity as an art therapist.   
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Table 1 
 
Brief Artwork Theme Distribution 
Title Date Quality of Lines Content Space Utilized 
The Orientation 7/22/14 Scribble Collage Expansive 
Activity Therapist? 7/24/14  Figure, Self-portrait, Circle  
Unnerving Calm 9/22/14 Gradient Abstract Expansive 
Controlling Chaos 9/24/14 Scribble, harsh Circle Expansive 
Attack of the Co-Therapist 9/29/14  Abstract Expansive 
Empowerment 9/30/14 Gesture Figure, Circle Centered, Contained 
Group Supervision 10/2/14  Figure, Self-portrait, Circle, 
Square 
Centered, Contained 
The Incident 10/6/14 Gesture, Harsh Figure, Circle Centered 
Wasted Space 10/7/14 Gradient Abstract Expansive 
The Incident Returns 10/13/14 Harsh Figure, Circle Centered 
Comforting Capability 10/14/14 Gesture Circles Centered, Contained 
Stability? 10/20/14 Scribble Abstract Expansive 
Are you kidding me!?! 10/22/14 Harsh Abstract Expansive 
Eggshells 10/27/14  Abstract Expansive 
Showmanship 10/28/14 Gradient Abstract Centered 
G 11/11/14  Abstract Expansive 
Daggers 11/3/14 Harsh Abstract Expansive 
Threats of a Tattler 11/11/14 Harsh, Gradient Abstract, Square Expansive 
The Release 11/12/14 Gradient Abstract Expansive 
Deflation 11/13/14 Gesture Sculpture Contained 
Relax 11/14/14 Gradient Abstract Expansive 
No Title 11/16/14 Gradient, Gesture Abstract Centered 
No Title 11/17/14 Harsh, Gradient Figure, Circle, Square Expansive 
Through the Looking Glass 11/18/14  Square Centered 
Anxious Scribble 11/19/14 Scribble Abstract Expansive 
 
(continued) 
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Table 1 continued 
 
Title Date Quality of Lines Content Space Utilized 
   Figure, Self-portrait Centered, Contained 
Success 11/24/14 Gesture Figure, Self-portrait, Circle Centered, Contained 
Meeting with Co-Therapist 12/2/14 Harsh Abstract Expansive 
Post Meeting Relief 12/3/14 Gradient Abstract Expansive 
Backlash 12/9/15 Gesture  Abstract, Figure, Circle Expansive 
Me Time 12/22/14  Figure, Self-portrait, Circle Centered 
Scribble 1/4/15 Scribble Abstract Expansive 
Open Book 1/5/15  Square Centered, Contained 
Flow 1/9/15 Gradient Abstract Centered 
Protect 1/14/15 Harsh, Gesture Abstract, Figure, Circle  
Unity of “Utoquia” 1/19/15 Gesture  Centered 
CO Blocking 1/23/15 Harsh Abstract, Square  
Protection or Possession 1/26/15 Harsh Abstract, Square Centered 
Anxious 1/29/15 Gesture Figure, Self-portrait, Circle Centered 
V 2/2/15 Harsh, Gesture Abstract Expansive 
Trapped 2/9/15 Harsh Abstract Expansive 
The Gift 2/10/15 Gesture  Centered, Contained 
Blah 2/17/15 Gradient Abstract, Square Expansive 
Anywhere 2/19/15  Collage Expansive 
Invasion 2/23/15 Gesture Circle Centered, Contained 
New World 2/24/15 Gesture Collage Contained 
Uneasy 3/3/15 Gradient Abstract Centered 
Emotions 3/10/15 Gradient Abstract Expansive 
Treatment Team 3/13/15 Harsh Abstract Expansive 
Disgust 3/16/15 Harsh, Gradient Abstract Expansive 
Identity 3/18/15 Harsh Abstract, Circle Expansive 
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Table 2 
 
Brief Journal Theme Distribution 
Date Boundaries Negative Emotions Identity/Roles Lack of Interest Competence Interactions with 
Colleagues 
7/22/14  Confusion   Control  
7/24/14   Activity Therapist, 
Identity, Roles 
   
9/22/14       
9/24/14 Testing Boundaries, 
Maintaining Boundaries 
   Control  
9/29/14  Embarrassed, 
Nervous 
Outsider   Issues with 
Colleague 
9/30/14     Empowered  
10/2/14   Culture    
10/6/14      Issues with 
Colleague 
10/7/14  Frustrated     
10/13/14 Manipulation, Testing 
Boundaries 
     
10/14/14     Success, 
Incompetence 
 
10/20/14 Sexuality, Mistrust, 
Testing Boundaries, 
Maintaining Boundaries 
 Roles  Control  
10/22/14  Frustrated    Issues with 
Colleague 
 
 
(continued) 
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Table 2 continued 
 
Date Boundaries Negative Emotions Identity/Roles Lack of Interest Competence Interactions with 
Colleagues 
10/27/14 Sexuality, Testing 
Boundaries, Maintaining 
Boundaries 
    Issues with Offiers 
 
 
10/28/14    Boredom   
11/11/14      Issues with 
Colleague 
11/3/14   Roles    
11/11/14  Frustrated     
11/12/14       
11/13/14  Frustrated    Issues with Officers, 
Issues with 
Colleague 
11/14/14     Success Being supported 
11/16/14      Being supported 
11/17/14 Trust, Maintaining 
Boundaries 
Fear, Sad     
11/18/14   Outsider  Incompetence  
11/19/14  Anxious     
11/24/14 Maintaining Boundaries    Success  
12/2/14  Nervous     
12/3/14      Being supported 
12/9/15 Manipulation, 
Protection/Possession 
Guilt  Needing Personal 
Time 
  
12/22/14    Needing Personal 
Time 
  
1/4/15  Anxious     
 
(continued) 
87 
 
Table 2 continued 
 
     
Date Boundaries Negative Emotions Identity/Roles Lack of Interest Competence Interactions with 
Colleagues 
1/5/15 Manipulation, Testing 
Boundaries, Maintaining 
Boundaries 
     
 
1/9/15   Identity    
1/14/15 Protection/Possession  Identity    
1/19/15     Success  
1/23/15  Frustrated    Issues with Officers 
1/26/15 Protection/Possession      
1/29/15  Anxious     
2/2/15  Anger Roles    
2/9/15  Fear     
2/10/15 Testing Boundaries, 
Maintaining Boundaries 
    Issues with 
Colleague 
2/17/15    Unmotivated   
2/19/15    Unmotivated   
2/23/15       
2/24/15   Outsider    
3/3/15 Maintaining Boundaries Uneasy, Creeped-
Out 
   Being supported 
3/10/15  Sad     
3/13/15       
3/16/15  Uneasy, Creeped-
Out 
    
3/18/15   Identity, Roles    
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Figure 1. The Incident. 8 ½ x 11”, marker.  
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Figure 2. Are you kidding me!?! 8 ½ x 11”, charcoal.  
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Figure 3. Anxious Scribble. 8 ½ x 11”, marker.  
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Figure 4. Scribble. 8 ½ x 11”, marker.  
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Figure 5. Stability? 8 ½ x 11”, marker.  
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Figure 6. Anxious. 8 ½ x 11”, marker.  
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Figure 7. Unnerving Calm. 8 ½ x 11”, watercolor.  
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Figure 8. No Title. , pen, oil pastel, and chalk pastel.  
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Figure 9. CO Blocking. 8 ½ x 11”, marker.  
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Figure 10. Backlash. 8 ½ x 11”, marker.  
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Figure 11. Protect. 8 ½ x 11”, charcoal.  
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Figure 12. Me Time. 8 ½ x 11”, graphite and chalk pastel.  
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Figure 13. Emotions. 8 ½ x 11”, watercolor.  
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Figure 14. The Release. 8 ½ x 11”, watercolor.  
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Figure 15. V. 8 ½ x 11”, marker and colored pencil.  
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Figure 16. Comforting Capability. 8 ½ x 11”, colored pencil.  
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Figure 17. No Title. 8 ½ x 11”, watercolor and pen.  
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Figure 18. Process Painting. 18 x 24”, mixed media.  
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Figure 19. The Incident Returns. 8 ½ x 11”, charcoal.  
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Figure 20. Meeting with Co-Therapist. 8 ½ x 11”, oil pastel.  
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Figure 21. Protection or Possession. 8 ½ x 11”, oil pastel.  
 
 
 
 
 
109 
 
 
 
 
Figure 22. New World. 8 ½ x 11”, marker and cellophane.  
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Figure 23. Eggshells. 8 ½ x 11”, marker.  
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Figure 24. Daggers. 8 ½ x 11”, marker and pen.  
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Figure 25. Post-Meeting Relief. 8 ½ x 11”, chalk pastel.  
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Figure 26. Blah. 8 ½ x 11”, chalk pastel.  
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Figure 27. G. 8 ½ x 11”, collage and chalk pastel.  
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Figure 28. Uneasy. 8 ½ x 11”, coffee.  
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Figure 29. Threats of a Tattler. 8 ½ x 11”, chalk pastel.  
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Figure 30. Attack of the Co-Therapist. 8 ½ x 11”, charcoal.  
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Figure 31. Trapped. 8 ½ x 11”, oil pastel.  
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Figure 32. Relax. 8 ½ x 11”, chalk pastel.  
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